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ABSTRACT  OF  THESIS
EVALUATING  A  GRANDPARENT  SUPPORT  GROUP
MARY  A.  TAYLOR
APRIL  19,  1994
Having  developed  a grandparent  support  group  for  grandparents  raising
grandchildren,  the  author  conducted  an evaluation  of  the  group  using  both  quantitative
and qualitative  information  from  group  members.  The  support  group  was  sponsored  by a
Western  suburban  school  district  in the  Minneapolis  - St. Paul  metropolitan  area. The
author  utilizes  attachment  theory  in an attempt  to  understand  the  needs  of  grandparents
raising  their  grandchildren,  an increasing  phenomena.  After  reviewing  research  findings  on
the  usefulness  of  support  groups,  especially  those  sponsored  by schools,  the  evaluation  of
this  support  group  and its usefulness  to grandparents  are presented.  Suggestions  for
future  groups  and information  on current  local  and national  resources  follow.
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This  thesis  is an evaluation  of  a grandparent  support  group,  in a suburban  school
district  in the largest  metropolitan  area in Minnesota.
The  number  of  children  being  raised  by their  grandparents  in this  country  has risen
dramatically  in recent  years.  The  Census  Bureau  estimates  that,  in 1991,  approximately
3.3 million  children  in the United  States  lived  with  grandparents  (Saluter,  1992).  This
figure  refers  to homes  maintained  by grandparents  and does  not  include  grandchildren
whose  parents  maintain  the  home,  even  though  a grandparent  lives  with  them. The  3.3
million  figure  represents  a 44o/o increase  since 1980  in the  number  of  grandchildren  living
with  grandparents.  Among  these  grandchildren,  only  the  mother  was  present  for
approximately  50o/a, neither  parent  was  present  for  28%,  both  parents  were  present  for
17%,  and only  the  father  was  present  for  5% (Saluter,  1992).
In 1991,  black  children  were  much  more  likely  to live  in a grandparent's  home  than
were  white  children  or children  ofHispanic  origin;  the proportions  were  12.3%,  3.7%  and
5.6%  for  black,  white,  and Hispanic  children,  respectively.  These  figures  represent
increases  of  24%,  54%,  and 40%  for  each group  since  1980  (Saluter,  1992).  The  largest
rate  of  increase  occurred  among  white  children,  from  2.4%  of  white  children  living  with
grandparents  in 1980  to 3.7o/o in 1991 (Saluter,  1992).  "Many  experts  believe  that  the
actual  number  of  families  headed  by  grandparents  may  be three  to four  times  higher.
Beyond  these  official  statistics  are the  millions  of  grandparents  who  have  assumed
important  part-time  child  rearing  responsibilities  because  of  the  growth  of  single-parent
households  and the  number  of  families  where  both  parents  work"  (Creighton,  1991,  p.81).
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The  increasing  divorce  rate,  unemployment,  low-wage  jobs,  health  problems,  death,
homicide,  prison,  drug  use/abuse  and child  neglect  and endangerment  are just  some  of  the
reasons  that  grandparents  are being  called  upon  to raise  or  care  for  their  grandchildren.
"Most  grandparents  who  are in this  robe are motivated  by love  for  their
grandchildren  or  by a desire  to save them  from  irreparable  harm"  (Select  Cornrnittee  on
Aging,  1992,  pp. 4-6;  Burman  &  Allen-Mears,  1994).  However,  these  new-formed
families  face  many  challenges  in their  quest  for  survival.  The  financial  pressure  of  medical
bills  and insurance,  child  support,  county  or other  government  requirements  and lawyer
bills  add stress  for  these  families  (Creighton,  1991;  Cherlin,  1986;  Inskip,  1994)
Additionally,  grandparents  who  find  themselves  in this  role  often  face  the loss of
friendships  due  to  the  lack  of  freedom  and spontaneity  in their  lifestyle.  Their  friends
don't  want  to be around  little  kids  (Burman  & Allen-Mears,  1994;  Creighton,  1991;
Cohen  &  Wills,  1985;  Inskip,1994;  Select  Committee  on Aging,  1992).  Hence,  isolation
may  be a factor.  Many  of  these  grandparents  are concerned  about  the child's  feelings  of
abandonment  by their  parents,  their  adjustment  to school  or daycare  and their  general
health  and well-being.  Additionally,  many  are challenged  with  caring  for  special-needs
children  (Burman  &  Alien-Mears,  1994;  Cherlin  &  Furstenberg,  1986;  Creighton,  1991;
Crowley,  1993;  Hopfensperger,  1994;  Inskip,  1994;  Landers,  1993;  Miller,  1993;  Select
Committee  on  Aging,  1992).
It  may  help  us understand  the special  needs  of  these  families  if  we  take  a look  at
attachment  theory  and its application  in these  families.  The  historical  roots  of  attachment
theory  can  be traced  to the  joint  work  of  John  Bowlby  (1907-1991)  and Mary  Salter
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Ainsworth  (1913-  ). "Its  developmental  history  began  in the 1930's  with  Bowlby's
interest  in the  link  between  maternal  Ioss or deprivation  and fater  personality  development
and with  Ainsworth's  interest  in security  theory"  (Bretherton,  1992,  p. 759). According
to Bowlby,  the definition  of  attachment  behavior  is: "any  form  of  behavior  that  results  in a
person  attaining  or  maintairung  proximity  to some  other  clearly  identified  individual  who  is
conceived  as better  able  to cope  with  the  world.  It  is most  obvious  whenever  the  person
is frightened,  fatigued  or sick  and is assuaged  by comforting  and care  giving"  (Bowlby,
1988,  pp. 26-27).
Today,  at the  University  of  Minnesota,  Dr.  Alan  Sroufe  and Byron  Egland  have
developed  and are currently  still  conducting  a 17 year  longitudinal  study  of  attachment
theory.  They  are finding  that  it is important  to have  a healthy  attachment  between  a child
and a primary  caregiver  (Egeland  &  Jacobvitz,  1988;  Egeland  &  Sroufe,  1991;  Elicker  et.
al., in press;  Sroufe,  &  Fleeson,  1986;  Sroufe  &  Fleeson,  1988;  Sroufe  &  Jacobvitz,  198');
Sroufe, 1989; Sroufe,  1990).  In  the case of  cildren  being  raised  by their  grandparents,
how does this work?  What  are the  implications?  In  looking  at attachment  theory  and how
it relates to children living with  their  grandparents  we  may  take  heart  in the  studies  that
showed that teens who emerged  through  some  troubled  years  and became  stable  young
adults usually had a caring  adult  figure  who  was  a constant  in that  kid's  life. This  is a
significant finding. "Attachment  to a primary  caregiver  appears  to be a major  factor  in the
health and well-being of  older schoolchildren" (Gelman,  1990,  pp. 10-11).  For  an
increasing number of  children in this country,  that  primary  caregiver  is a grandparent  or
grandparents.
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There  is an old  African  proverb  that  says: "it  takes  an entire  village  to raise  one
child."  From  the  perspective  of  teachers  and administrators  in the  school  setting  this  is
certainly  true.  According  to  the  author  of  one article:  "Family  and school  are the  two
great  socializers  in our  culture.  We  depend  on schools  to turn  out  well-adjusted,
productive  individuals  who  will  contribute  to the quality  of  life  in our  society.  If  the
school  fails,  we  all fail. Thus,  when  we  speak  of  clients  in terms  of  the schools,  we  are
literally  referring  to all of  us."  (Asp  &  Garbarino,  1983,  p. 252).  The  school  district
where  this  thesis  took  place  has, as one  of  its major  goals,  a focus  on bridging  the  gap
between  home  and school  so that  children  have  a continuity  in their  learning.  Groups  such
as the  Parents  and Teachers  Organization,  the  school  board,  parents'  education  seminars,
parents'  support  groups,  parent-teacher  conferences  and numerous  volunteer  activities
encourage  the connection  between  home  and school.  Because  of  the  special  needs  of
families  headed  by  grandparents,  schools  may  need  to go a step further  to create  special
programs  that  address  those  needs.
In  the  fall  of  1993  a grandparent  support  group  was  formed  in a western  metro
school  district  to address  such  needs. It  has met  consistently,  every  other  week,  since
November.  It  meets  in a new  facility  located  in the  downtown  area. This  new  resource
facility  is a joint  school  district  / community  venture.  Child  care  is provided  and paid  for
by the  school  district  and the co-facilitators  for  the  group  are the School  Social  Worker
and the  author  of  this  thesis.
The  question  as to whether  or  not  support  groups,  in general,  help  is one  which  is
well  worth  addressing.  The  literature  does  this  well.  Research  on the positive  effects  of
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support  groups  (Cohen  & Wills,  1985; Slovut,  1993),  and the practice  of  using  the
informal  support  networks  (Whittaker  &  Garbarino,  1983)  point  to  helpful  outcomes.
The  question  of  whether  or  not  a support  group  actually  helps  grandparents  in  their  task
of  raising  their  grandchildren  is even  more  pertinent.  Some  preliminary  research seems to
support  that  (Crowley,  1993;  Inskip,  1994).  Finally,  is the  support  group  discussed  in  this
thesis  helpful  to  the  participants?  That  is the  thrust  of  this  thesis.  A  survey  was  sent  to all
grandparents  who  have  attended  at least  one  grandparent  support  group  meeting.  The
purpose  was  to evaluate  whether  or  not  the  support  group  actually  fulfilled  its  goals  of
providing  support  to  these  grandparents  in their  role  of  raising  their  grandchildren,  and
what  could  be done  to  improve  the  group.  There  was  also  an optional,  in-person
interview  offered  to  grandparents  in order  for  the  researcher  to  gather  more  information
on  the  special  needs  of  this  population  and  how  to serve  them.
Finally,  the  hope  is that  both  the  quantitative  and  qualitative  data  in  this  study
supply  the  field  with  more  information  on  how  to  further  help  and  support  families  headed




In  reviewing  literature  appropriate  for  this thesis, several interesting  discoveries
were  made.  First,  although  the  issue  of  grandparents  raising  grandchildren  is not a new
one,  only  recently  have  studies  appeared.  Second,  attachment  theory  speaks to the child's
need  for  a primary  caregiver  figure,  but  the  question  remains  as to  how  grandparents  fill
this  role.  And  third,  support  groups  have  been  around  for  a long  time  but support  groups
specifically  for  grandparents  who  are raising  grandchildren  are  a relatively  new
phenomenon.
With  these  themes  in mind,  this  literature  review  will  first  discuss  how
grandparents  may  come  to  the  role  of  primary  caregiver  to  their  grandchildren,  second,
attachment  theory  and  its  implications  for  families  today,  and  third,  support  groups  and
how  they  may  fit  into  a supportive  role  for  these  grandparents.
GRANDPARENTS  RAISING  GRANDCHILDREN
Historical  Background:
We  tend  to associate  grandparents  with  old-fashioned  families  - the  rural,
extended,  multigenerational  kind.  Many  think  that  grandparents  have  become  less
important  as the  nation  has become  more  modern.  According  to  this  view,  the  shift to
factory  and  office  work  meant  that  grandparents  no longer  could  teach  their  children  and
grandchildren  the  skills  needed  to  make  a living;  the  fall  in fertility  and  the  rise  in  divorce
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weakened  family  ties;  and  the  growth  of  social  welfare  programs  meant  that  older people
and  their  families  were  less dependent  on  each  other  for  support  (Cherlin  &  Furstenberg,
1986).  "There  is some  truth  to  tis  perspective,  but  it ignores  a powerful  set of  historical
facts  that  suggest  that  grandparenthood,  - as a distinct  and  nearly  universal  stage  of  family
life  - is a post-World  War  II  phenomenon"  (Cherlin  &  Furstenberg,  1986,  p. 24).
The  death  rates  in  this  century  have  fallen  dramatically  over  the  years.  Only  about
37 percent  of  all males  and  42 percent  of  all  females  born  in 1870  survived  to  age sixty-
five;  for  those  born  in 1930  the  comparable  projections  are 63 percent  for  males  and  77
percent  for  females.  In  1980,  the  average  forty-year-old  white  woman  could  expect  to  live
to  age  eighty,  while  the  average  forty-year-old  white  man  could  expect  to  live  to age
seventy-four.  This  decline  in mortality  has caused  a profound  change  in  the  relationsip
between  grandparents  and  grandchildren  (Cherlin  &  Furstenberg,  1986).  "For  the  first
time  in  history,  most  adults  live  long  enough  to  get  to  know  most  of  their  grandchildren.,
and  most  children  have  the  opportunity  to  know  most  of  their  grandparents"  (Cherlin  &
Furstenberg,  1986,  p. 24).
Falling  birth  rates  also  have  an effect  on  grandparenthood.  As  of  the  late  1800s,
American  women  gave  birth  to  more  than  four  children,  on  average.  Many  parents  still
were  raising  their  younger  children  after  their  older  children  had  left  home  and  married.
Under  these  conditions,  it's  probable  that  grandparenthood  took  a back  seat  to
parenthood  when  these  roles  overlapped.  Today  the  birth  rate  is much  lower;  and  parents
are  more  likely  to  have  finished  raising  their  children  before  they  become  grandparents
(Cherlin  &  Furstenberg,  1986).
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The  combination  of  the  rise  of  life  expectancy  and  falling  birth  rates  have increased
the  supply  of  persons  who  are grandparents.  Also,  technological  advances  in  travel and
long-distance  communication  have  made  it easier  for  grandparents  and grandchildren  to
see or  talk  to  each  other  (Cherlin  &  Furstenberg,  1986).
The  rise  in Social  Security  rates  since  the  1960's  has increased  benefits faster than
the  increase  in  the  cost  of  living.  This  raised  the  standard  of  living  of  most  seniors,  ages
62 and  older,  substantially.  Hence,  people  who  are  of  retirement  age have  much  more
leisure  time  today  than  they've  had  in  the  past. However,  young,  working  grandmothers
may  have  less  time  to  devote  to  their  grandchildren  (Cherlin  & Furstenberg,  1986)
All  of  these  trends  -changes  in  mortality,  fertility,  transportation  communications,
the  workday,  retirement,  Social  Security,  and  standards  of  living  - have  transformed
grandparenthood  from  its  pre-World  War  II  state  (Cherlin  &  Furstenberg,  1986).  "More
people  are  living  long  enough  to  become  grandparents  and  to  enjoy  a lengthy  period  of  life
as grandparents.  They  can  keep  in  touch  more  easily  with  their  grandchildren;  they  have
more  time  to devote  to  them;  they  have  more  money  to  spend  on  them;  and  they  are  less
likely  still  to  be raising  their  own  children"  (Cherlin  &  Furstenberg,  1986,  p. 35).
For  grandparents  who  are  not  Caucasian,  the  experience  of  grandparenting  is
similar  to  the  trends  mentioned  above.  However,  certain  ethnic  groups  have  long  had  a
more  informal  network  of  helping  each  other  out. "Black  families  are  more  likely  than
wite  families  to  live  with  others  in  an extended  family  household"(Hofferth,  1984,  p.
791).  One  study  noted  the  historical  tradition  and  strengths  of  fatnily  extendedness  in  the
African-American  cornrnunity.  This  research  explored  how  contemporary  middle-class
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African  American  grandmothers  perceive  themselves  in relation  to  their  children.  "The
focus  was  on the symbolic  meaning  that  elementary-school-age  grandchildren  in one  urban
community  represented  to their  grandmothers  in the  personal  circumstances  and
situational  context  ofthis  family  role"  (Timberlake,  &  Cipungu,  1992,  p. 216). This
study  was  of  100  respondents  in an urban  area. The  grandmothers  were  ages 38-67  (mean
- 43)  and had  between  1 to 5 grandchildren  between  the  ages of  2 to 15 years  old. All
grandmothers  worked  and had  personal  incomes  of  $9,000  to $36, 000  (mean  $18,000).
The  total  household  income  of  these  grandmothers'  families  averaged  $40,000.  Half  of
the grandmothers  were  married  or in a long-term  relationship.  The  average  educational
level  was  that  of  High  School  graduate.  All  identified  as being  active  in their  churches.
Half  were  Catholic,  half  belonging  to several  Protestant  denominations"  (Timberlake  &
Cipungu,  1992).  This  study  supported  the  theoretical  perspective  that  the  values  of
grandchildren  to grandmothers  were  dependent  upon  the  personal  circumstances  and the
individual  situations  of  the  grandmothers.  Documenting  this  aspect  of  extended  family  fife
in the African  American  community  revealed  that  middle-class  grandmothers  clearly  drew
meaning  from  and offered  support  to their  grandchildren,  especially  in the area  of
supplemental  parenting  activities  (Timberlake  & Chipungu,  1992).  This  study  found  that
in the  best  interests  of  the cild,  grandmothers  are available  as family  resources  and
supplemental parents  in times  of  crisis. "More  importantly,  they  become  part  of  the
psychosocial  interior  of  the  family  and enhance  growth  and facilitate  resolution  of  day-to-
day  developmental  issues"  (Timberlake  & Chipungu,  1992,  p.221).
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It is evident  from  the  above  study  that  these  grandparents  enjoyed  being  involved
with  their  grandchildren.  If  we  can extrapolate  these  findings  to other  ethnic  groups  in the
United  States,  it may  mean  that  grandparents  generally  enjoy  their  grandchildren.  Because
of  post  World  War  II  demographics,  most  people,  of  all racial  backgrounds,  will  live
longer  to do just  that  - enjoy  their  grandchildren  (Cherlin  &  Furstenberg,  1986).  The
challenges  come  when  grandparents  are called  upon  to perform  not  only  grandparenting,
but  parenting  responsibilities  to their  grandchildren.  Because  of  this  often  unexpected
task,  many  grandparents  struggle  with  this  new  role.
Challenges  in Raising  Grandchildren:
At  a recent  conference  in Brooklyn  Center,  Minnesota,  grandparents,  social  service
providers  and governrnent  officials  gathered  to discuss  the  increasing  trend  of
grandparents  raising  grandchildren  (Inskip,  1994).  The  State  demographer  reported  that
in 1970  3.2%  of  American  children  were  living  in grandparent  headed  households,  and in
1992  that  figure  rose  to 4.9%  (Inskip,  1994).  "This  latest  figure  represents  3 million
children.  For  1 million  children,  the  grandparents  are the  only  caregivers"  (Inskip,  1994).
Minnesota  is included  in these  findings  and so its  the  suburbs.  According  to the  Urban
Coalition,  there  were  1,843  children  in 15 Northwest  (Minneapolis  - St. Paul  Metropolitan
area) suburbs  living  with  relatives  other  than  parents  in 1990.  The  percentages  ranged
firom  O.5 percent  in Rogers,  MN  to 4.4  percent  in Brooklyn  Center  (Inskip,  1994).
What are some  of  the  reasons  grandparents  are raising  their  grandchildren?  A
parent  may  die (Landers,  1993;  Select  Cornrnittee  on Aging,  1992;  Magid  &  McKelvey;
1989; Burman  & Allen-Mears,  1994;  Crowley,  1993;  Griffin,  1993;  Miller,  1993),  become
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addicted  to drugs  (Creighton,  1991;  Crowley,  1993.,  Miller,  1993;  Jendrek,  1993;  Select
Committee  on Aging,  1992;  Burman  &  Allen-Mears,  1994;  Bengston  &  Robertson,  1985;
Hopfensperger,  1994.,  Schon  &  Schon,  1988),  be incarcerated  (Creighton,  1991;  Select
Committee  on Aging,  1992;  Jendrek,  1993;  Burman  &  Allen-Mears,  1994;
Hopfensperger,  1994;  Cherlin  &  Furstenberg,  1986),  be emotionally  or  physically  unable
to care  for  their  grandchildren  (Cherlin  &  Furstenberg,  1986.,  Creighton,  1981;  Crowley,
1993;  Miller,  1993;  Inskip,  1994;  Jendrek,  1993;  Select  Committee  on Aging,  1992;
Landers,  1993;  Thornton,  1991;  Bengston  &  Robertson,  1985;  Hopfensperger,  1994)  or
be otherwise  incapacitated.  "Many  grandparents  are racked  by shame  and guilt  at the  fact
that  their  own  children  have  failed  as parents  and many  blame  themselves,  wondering
where  they  went  wrong  as parents.  In order  to provide  safe and loving  homes  to their
grandchildren,  some  must  emotionally  abandon  their  abusive  or drug-addicted  children"
(Creighton,  p. 81; Cherlin  &  Furstenberg;  ller;  SeleCt Committee  on Aging,  1992).
"The  stresses  are compounded  by the  fact  that  some  of  the children  they  inherit  are among
the  most  needy,  most  emotionally  damaged  and most  angry  in the nation"  (Creighton,
1991,  p.81;  Griffin,  1993,,  Crowley,  1993;  Inskip,  1994;  Jendrek,  1993;  Landers,  1993;
Magid  &  McKelvey,  1989;  Select  Cornrnittee  on Aging,  1992;  Burman  &  Allen-Mears,
1994,,  Thornton,  1991,,  Bengston  &  Robertson,  1985).
Many  American  families  were  devastated  in the 1980's  by the  cocaine  epidemic.
In one  article,  a 55 year  old  grandmother,  Katherine,  says that  three  of  her  five  children
have fallen to drug  addiction,  AIDS,  and hard  living.  She is determined  that  her  two
granddaughters  will  not  follow  the  same route.  Katherine  took  custody  of  her
h4.,l,,l,l,:11,J,,,,,a,l,:!,,,,k,,l,1,,:,slrl,,, :  1% ,," a -  a"al""OT'a''0
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granddaughters,  ages 9 and 2 at the  time.  Their  mother  was  addicted to cocaine. Her
daughter  proceeded  to have  more  children,  at least  two  of  whom  were  both  drug-
influenced.  These  children  were  taken away  from their  mother  and placed in a children's
agency.  Katherine  was  contacted  and asked  to take  custody.  However,  with  her  own
health  failing,  and already  having  two  grandchildren  to raise,  she had to say no (Creighton,
1991).
Many  grandparents  may  not  be in a life  stage  or emotional  state  to be raising  their
grandchildren.  With  the rise in teenage  pregnancy,  many  women  are becorning
grandmothers  when  they  are not  ready  for  that  role. Consider  the following  quote:  "Here
I am, 27-year-old  mother  of  a 12-month-old  baby. When  I go out  in the  street  and I have
my  daughter,  her  baby,  and my  baby  with  me people  always  look  at me...I  know  what
they're  thinking...They're  thinking  this  lady  sure  puts  them  babies  out  fast...None  of  my
friends  are grandmothers.  As a matter  of  fact,  most  of  them  right  now  are having  babies
for  the  first  time"  (Bengston  &  Robertson,  1985,  p. 62). A  study  was  done  which
involved  a sample  of  four,  five  and six-generation  Black  female  lineages  living  in the south
central  Los  Angeles  area. The  first  time  mothers  were  divided  into  two  subsamples:  The
"early"  or  teenage  mothers,  ages 11-18,  and the  "on-time"  or  young  adult  mothers,  ages
21-26  (Bengtson  &  Robertson,  1985).  The  study  focused  on issues  of  timing  and
generational  structure  as they  affect  grandparental  role  behavior  between  two  samples  of
contemporary  Black  grandmothers.  The  early  grandmothers  (median  age 32 years)  and
the  on-time  grandmothers  (median  age 46)  indicated  quite  different  reactions  to the  role  of
grandparent.  The  early  role  of  grandmotherhood  created,  for  many  of  these  young
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grandmothers,  tensions  and conflict  in  their  view  of  themselves  and  in  the family system
of  cohesion  and  social  support.  The  discomfort  expressed  by  many  early  grandmothers
can  be traced  in  part  to  the  association  between  grandparenthood  and being an "elder,"
and  in  part  to  the  competing  demands  they  feel  in  the family structure. Such tensions are
not  reported  in portrayals  of  the  'traditional'  Black  grandmother's  role,  which  themselves
maybe  stereotypic  or  romanticized..  In  any  event,  these  results  suggest  grandmotherhood
is experienced  as a tenuous  role  by  many  of  these  respondents  and is made worse by early
accession  to  the  role  (Bengtson  &  Robertson,  1985).  "In  short,  timing  of  accession  to  the
grandparental  role  appears  to  be a crucial  factor  in indications  of  satisfaction  with
grandparenthood"  (Bengtson  &  Robertson,  1985,  pp. 77).
Effects  on  Lifestyle:
In  a recent  study  (an  initial  screening  and  an in-depth  interview)  with  114
grandparents,  both  quantitative  and  qualitative  data  were  collected.  This  study  looked at
the  grandparents'  ability  to  improvise,  their  love  and  concern  for  their  grandchildren,  their
fears  and  worries  and  what  particular  policy  issues  were  raised  (Jendrek,  1993).  This
research  divided  the  grandparents  involved  into  three  categories  1) Grandparents  with
grandchildren  living  with  them  in a legal  relationship  [usually  meaning  they  were  the
primary caregiversl 2) Grandparents whose grandchildren live with them but there's no
legal  relationsip  [usually  meaning  the  child's  parent  lived  in the  household  also]  3)
Grandparents  whose  grandchildren  don't  live  with  them  but  for  whom  they  provide  day
care.  Questions  of  the  grandparents  about  the  impact  on  their  lives  reveal  effects  in  four
categories: a) Changes in lifeslle,  b) Changes in relatiomhips  with  firiends; c) Changes
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in relationships with families; and d) Changes in relationships with spouses (Jendrek,
1993)  The  lifestyles  of  the custodial  grandparents  underwent  the  most  change.  Results:
Changes in Lifestyle - Grandparents were asked a series of closed-ended questions about
events  and feelings  that  may  have  changed  because  they  were  providing  care  to a
grandchild.  At  least  half  of  the  total  sample  reported  change  on 9 of  the  20 lifestyle items.
Some  of  these  tested  items  were:  "The  need  to alter  routines  and plans,"  "Having  money,"
"Having  contact  with  relatives,"  "Having  contact  with  friends,"  "Having  your  own
privacy,"  Believing  that  grandparenting  is fun,"  "Feeling  emotionally  drained,"  "Worrying
about  tings"  (Jendrek,  1993).  At  least  half  of  the custodial  grandparents  indicated  that
they  had experienced  a decline  on 8 items  because  of  providing  care  to a grandchild.  All
of  these  items  reflect  the change  in lifestyle  that  accompanies  a child's  entry  into  one's  life
and home.  Grandparents  suddenly  must  plan  vacations  around  school  holidays,  baby-
sitters,  and children's  activities.  Many  grandparents  had entered  (or  were  about  to enter)
a period  when  they  thought  they  could  plan,  not  only  a day,  but  a holiday  around
themselves.  Children,  especially  children  who  are vulnerable,  change  those  plans  and the
types  of  activities  which  a person  partakes  of, as well  as one's  energy  level  (Jendrek,
1993). Changes in Relationships with friends - There was a statistically significant
difference  in contact  with  friends  based  on the  type  of  care  provided;  more  than  half
(55.6%)  of  the  custodial  grandparents  said that  contact  with  friends  declined,  compared
with  44%  of  the  living-with  and 21.2%  of  the day-care  grandparents  (Jendrek,  1993).
Friendship  networks  changed  most  profoundly  for  custodial  grandparents  and living-with
grandparents;  little  change  occurred  in the  friendship  networks  of  day-care  grandparents.
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"These  changes  seem to reflect  the fact  that  the custodial  and living-with  grandparents  are
out  of  phase  with  their  friends"  (Jendrek,  1993,  p.618).  Cha't'iges  in  Relationships  with
Family  - Almost  half  (47.2%)  of  the custodial  grandparents  said  they  had "some"  or "a  lot
of"  problems  with  family  because  they  were  providing  care  to their  grandchild.  Twenty-
eight  percent  of  the  living-with  and 13.5%  of  the day-care  grandparents  said  they  had such
problems.  The  types  of  problems  reported  by custodial  grandparents  involved  difficulties
with  their  other  children,  the siblings  of  the  grandchild's  parent.  These  other  children
were  reported  as seeming  to be jealous  (Jendrek,  1993).  "Grandparents  speculated  that
their  other  children's  jealousy  sternrned  from  a feeling  that  their  children  (the
grandparents'  other  grandcildren)  would  not  receive  equal  attention"  (Jendrek,  1993,  p.
618). Changes  in  Relationships  with  Spouses  - "Custodial  grandparents  were  more  than
four  times  as likely  as living-with  and day-care  grandparents  to report  declines  in their
marital  satisfaction  because  they  were  providing  care  to a grandchild.  However,  custodial
grandparents  were  also almost  twice  as likely  as living-with  and day-care  grandparents  to
report  an increase  in their  marital  satisfaction  because  they  were  providing  care  to a
grandchild....for  some  grandparents  providing  care  for  their  grandchild  made  a positive
change,  for  others,  a negative  one"  (Jendrek,  1993,  p. 619).
Several  recent  journal  articles,  newspaper  articles  and books  have  reported  the
plight  of  grandparents  who  have  found  themselves  suddenly  thrust  into  the  primary
caregiver  role  for  their  grandchildren  (Bengtson  &  Robertson,  1985;  Burman  &  Allen-
Mears,  1994;  Cherlin  &  Furstenberg,  1986;  Creighton,  1991;  Crowley,  1993;
Hopfensperger,  1994;  Inskip,  1994;  Miller,  1993;  Thornton,  1991).  These  reports
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generally  detail  similar  challenges,  several  being  lack  of  money  and resources  and difficulty
getting  through  to public  officials  in charge  of  child  welfare.
At  a recent  conference  several  grandparents  told  stories  about  having  to give  up
jobs  and careers,  the  difficulties  of  dealing  with  government  bureaucracies,  the  loss of
friends  because  of  changed  lifestyles,  difficulty  getting  medical  insurance,  the  inability  to
find  comprehensive  information  in one place,  and the  uncertainty  of  relationships  with
their  adult  children,  the  grandchildren's'  parents  (Inskip,  1994).
The  Child  Welfare  System:  Impact  on these  Families:
The  elaborate  system  of  child  protection  and support  agencies  throughout  the  land
can be more  of  a hindrance  than  a help  to  these  families  (Creighton,  1991).
Hennepin  County,  the largest  county  in Minnesota,  for  instance,  cunently  has an
inconsistent  policy  in how  it treats  caregivers.  "Foster  families  that  take  in an abandoned
child  receive  $900  per  month  for  that  child,  .in addition  to respite  care  and a
comprehensive  health  insurance  plan. A  grandparent  who  takes  care  of  a grandchild
receives  $250  per  month,  the  Aid  to Families  with  Dependent  Cildren  (AFDC)  payment
with  no respite  care  and a limited  health  care  plan"  (Hopfensperger,  1994,  p. 7B). In  fact
these  grandparents  qualify  for  foster  care  payments,  but  Hennepin  County  has not  been
willing  to give  this  information  to grandparents  (Hopfensperger,  1994).  Now  that  several
grandparents  in Hennepin  County  have  become  part  of  a large  lawsuit,  the county  has
changed  its policy  (Hopfensperger,  1994).  Many  other  states  are wrestling  with  these
same issues  (Select  Cornrnittee  on Aging,  1992).
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New  York  City  had a rapid  increase  in the  number  of  children  who  were  placed in
kinship  foster  homes  recently.  A  study  was  conducted  and it found  that  between  1985  and
1989  there  had been  a massive  increase  in children  being  placed  in kinship  foster  homes,
from  151 in 1985  to 14, 000  in 1989,  respectively.  Many  of  these  children  were  already
living  with  relatives,  but  when  a 1986  directive  from  New  York  state  required  that all
cildren  abandoned  by  their  parents  receive  foster  care  payments,  their  relatives  contacted
the  authorities,  resulting  in large  numbers  of  children  in foster  care  (Thornton,  1991).
This  study  in New  York  makes  it quite  clear,  in a location  where  many  kinsmp foster
homes  are used,  that  permanency  planning  for  children  placed  with  relatives  differs  sharply
from  that  for  children  in nonrelative  foster  homes  (Thornton,  1991).  Permanency  planning
is the  concept  that  every  child  has a right  to a permanent  home. In  many  of  the  kinship
cases in this  study,  the aunts,  uncles  and grandparents  did  not  want  to adopt  the  children
because  they  knew  the  child  was  already  "permanently"  with  them. "Most  (70%)  felt  that
adoption  was  not  necessary  because  they  were  already  a family.  Thirty  percent  said  that
adoption  would  cause  conflict  in their  relationships  with  the child's  biological  parents"
(Thornton,  1991,  p.597).  Additionally,  some  cultures  do not  believe  in  paying  money  for
children  or  people  of  any age. "I  have  found  many  black  people  have  adverse  feelings
about  the notion  of  'paying'  for  the adoption  of  a child.  Adoption  fees may  be closely
psychologically  linked  to negative  sentiment  in regard  to 'buying'  another  human  in the
slave  trade,  the  most  significant  aspect  of  African-American  history  and culture.  There  is
an informal  process  that  African-Americans  relied  upon  for  the  care  and well-being  for
young  Americans  whose  parents  couldn't  care  for  them.  In  the absence  of  a formalized
18
policy  and practice  which  overlooked  both  the need and the resources  in the African-
American  cornrnunity,  other  strategies  were  used."  (H. Strother,  personal  communication,
March  5, 1994).
Probably  the  most  troubling  issues  facing  grandparents  is how  to comfort  children
who  are  suffering  from  the  abandonment  of  both  their  parents.  Some  children  have
witnessed  the  violent  death  of  a parent,  sometimes  committed  by  the other  parent  (Burman
&  Allen-Mears,  1994,,  Select  Committee  on  Aging,  1992.,  Griffin,  1993;  Creighton,  1991).
Other  children  have  experienced  the  death  of  a parent  and  possibly  siblings,  due  to  AIDS
(Landers,  1993).  These  abandonment  issues  leave  a child  with  many  unanswered
questions  and  a need  to cling  to someone  who  cares  about  them.  Grandparents  can  fill
that  role.  Attachment  theory  may  help  us to  understand  the  needs  of  the  children  and
grandparents  together.
ATTACHMENT  THEORY  AND  GPARENTS  RAISING  GRANDCHILDREN
Wbat  is Attachment:
As  stated  in the  introduction,  attachment  theory,  according  to  John  Bowlby,  is:
"any  form  of  behavior  that  results  in a person  attaining  or  maintaining  proximity  to  some
other  clearly  identified  individual  who  is conceived  as better  able  to  cope  with  the  world
It  is most  obvious  whenever  the  person  is frightened,  fatigued  or  sick  and  is assuaged  by
comforting  and  care  giving"  (Bowlby,  1988,  pp. 26-27).  Also  mentioned  in the
introduction  is the  history  of  attachment  theory  and  how  pivotal  a role  John  Bowlby  and
Mary  Ainsworth  played.  Bowlby  formulated  an initial  blueprint  of  attachment  theory  in
the  1950's  by  utilizing  ethology  (the  scientific  study  of  animal  behavior),  control  systems
theory  and  psychoanalytic  thinking.  Ainsworth  developed  her  attachment  theory  after
visiting  Uganda,  where  she conducted  the  first  empirical  study  of  infant  - mother
attachment  patterns  and  later,  in  Baltimore,  when  she conducted  an observational  study
involving  26 families,  resulting  in 72 hours  of  data  collection  per  family  (Bretherton,
1992).
Most  beginning  studies  of  attachment  looked  primarily  at the  mother-infant  bond.
One  study  showed  that  women  who  had  contact  with  their  newborn  infants  witin  one
hour  after  birth  and  extra  contact  in the  first  three  days  were  more  responsive  to and
affectionate  toward  their  infants.  In  follow-up  studies  when  the  children  were  two  years
old,  it was  also  found  that  these  mothers  talked  more  to  their  children  (Bjorklund  &
Bjorklund,  1991).  One  conceptual  article  described  how  parents  must  give  a lifetime
cornrnitment  to  the  child;  a "sense  of  attachment"  in order  for  that  child  to grow  into  a
healthy  individual.  There  was  a distinction  between  giving  care  - feeding,  changing,
bathing  - and  caring  - making  eye  contact  with,  srniling  at and  talking  to  the  infant.  When
a parent  is caring,  an emotional  connection  is made.  The  attachment  and  "partnership"
between  parent  and  child  is vital  (Karlsrud  &  Schultz,  1989).  Ainsworth's  patterns  of
attachment  relationships  are  described  in  three  categories.
"Simply,  secure  infant-caregiver  relationships  are  manifest  by
confident  expectations  by  the  infant,  ready  exploration  and  ease of
comforting  in the  caregiver's  presence,  positive  greetings,  and  interaction,
or,  when  distressed,  active  contact  seeking.  Such  relationships  are
presumed,  with  ample  evidence,  to  be rooted  in  reliable  care,  especially
sensitivity  and  responsiveness  to expression  of  need. ayious/resistant
relationsips  are  revealed  in poverty  of  exploration,  even  in the  caregiver's
presence,  low  thresholds  for  threat,  extreme  separation  distress  and,
especially,  difficulty  in  being  comforted  by  the  caregiver,  commonly
accompanied  by  petulance  and angry  rejection  of  caregiver  overtures.  The
mixture  of  preoccupation  with  the  caregiver  and strong  contact  seeking
with  refusal  to settle  and angry  rejection  (ambivalence)  conveys  an
internalized  relationship  model  based  upon  inconsistent,  hit  or  miss,  or
chaotic  care.  The  infant,  while  not  giving  up on  the  mother,  is not  firmly
confident  concerning  her  availability.  Finally,  arixious/avoidant
attachments  are marked  by failure  to acknowledge  or seek  contact  with  the
caregiver  following  distress  of  separation.  Witin  limits,  the  more  stressed,
the  more  avoidance.  Such  infants  give  the illusion  of  nonchalance
concerning  caregivers  or interchangeability  of  caregivers  with  others.  (This
is belied  by the  fact  that  avoidance  is reserved  for  the caregiver.)
Underlying  such  a paradoxical  response  to brief  separations  is a history  of
chronic  emotional  unavailability  and/or  rejection.  In  Bowlby's  terms  the
infant's  model  is of  the  caregiver  as unavailable  and self  as unworthy"
(Sroufe  &  Fleeson,  1988,  pp. 31-32).
Even  in studies  of  animals,  attachment  theory  appears  to be significant.  A  study  of
animals  to be released  into  the  wild  at a zoo  in Virginia  demonstrated  that  birds  can
"imprint",  or  emotionally  bond,  with  humans.  It  was  feared  that  the  baby  condors  studied
might  associate  people  with  food  and later  stray  too  close  to inhabited  areas. To  guard
against  this,  zoo  staff  manipulated  the condors  in dark  booths  or blinds.  Handlers  put  on
hand  puppets  shaped  like  condor  heads  when  preening,  feeding  or cleaning  up around  the
young  birds  (Strauss,  1991).  "Apparently  successful  releases  of  a surrogate  species  - zoo
bred  condors  - suggest  that,  for  this  species  at least,  the  hands-off  approach  may  ensure
wildness"  (Strauss,  1991,  pp. 17).
In  the  study  of  condors,  attachtnents  were  so flexible,  can  this  be translated  to
humans?  In  the  many  cases of  healthy  adoptions  and kinship  relationships  it appears  that
the  answer  is yes. However,  in cases of  children  living  with  their  grandparents,  both
parents  have  left  the child  in some  way.  Was  there  a healthy  attachment  with  that  child
before  they  left? Did  the  grandparents  come  into  the  picture  when  the child  was  an infant,
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toddler  or  school  child?  What  was  the  relationship  of  the  grandparent  to  the  grandchild
before?  All  of  these  factors  may  have  a bearing  on  how  well  the  child  is doing  and  on  how
the  grandparent  can  now  "parent"  them.
What  can  go Wrong  with  Attachment:
All  infants,  however  treated,  will  be attached  to  available  caregivers.  The  quality
of  attachment  is central.  If  the  infant  experiences  caregiving  which  is reliably  responsive,
the  infant  will  take  forward  confidence  in the  availability  of  care  and,  ultimately,  a deep
inner  sense  of  self-confidence  and  self-worth.  In  contrast,  if  responsive  care  is unavailable,
hit-or-miss  or  disrupted,  insecurity  and  ariety  concerning  close  relationships  may  likely
follow.  Hence,  Bowlby  assumes  that  the  primary  attachment  relationship  serves  as a
prototype  for  later  relationships.  But  he emphasizes  the  importance  of  the  caregivers'
responsiveness  to  infant  signals.  (Sroufe,  1986).
The  University  of  Minnesota  Longitudinal  Study  of  Attachment:
In  1975  a longitudinal  research  project  was  launched  in  Minnesota.  190  children
and  their  mothers  were  observed.  The  mothers  were  recruited  in  their  third  trimester  of
pregnancy  and  followed  through  to  present  time.  This  study  is still  on-going  and  the
children  are  now  17 years  old. Due  to  new  technological  advances  at the  time,  hand  held
camcorders were  used  to  film  the  children  and  their  mothers  engaging  in  particular  tasks
together  and  separately.  The  researchers  used  Bowlby's  and  Ainsworth's  model  to
determine whether  appropriate  attachment  was  being  made  between  parent  and  child.
This  was  a study  of  young  mothers  in poverty.  All  of  the  mothers  were  single  moms  and
all the  children  were  first  cildren  at the  time  the  study  began.  These  190  children
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attended  100  different  schools  and 39 different  school  districts  in Minnesota.  Because  of
this  study,  Dr.  Sroufe  reports  that  they  can, by the  time  a child  is three  and one-half  years
old,  predict  who  will  be making  trouble  in preschool,  bad friendships,  and even  trouble  in
elementary  school;  and who  will  form  healthy  friendships  (Sroufe,  video,  1989,,  Elicker,  et.
al., 1989)  This  is based  on what  can be observed  between  the mother  and her  child  early
on. When  a baby  signals  that  s(he)  needs  something,  does  that  mother  respond  in a timely,
appropriate  way? Mothers  that  cannot  attach  with  their  children  are almost  always  people
who  were  not  bonded  with  their  parents.  Tis  study  indicated  that  children  who  formed
poor  attachments  to their  mothers  either  became  aggressive  or passive  in their  play  with
other  children.  This  study  indicated  that  by 12 months  old  everybody  is attached;  secure  or
anxious  (Sroufe,  video,  1989).
Cross-Cultural  Studies  of  Attachment  Theory:
Moving  from  family  and other  social  networks  to the larger  societal  matrix,
classifications  in other  cultures  have  sparked  a lively  debate  on their  universal  versus
culture-specific  meaning  (Bretherton,  1992).  Studies  were  done  in North  Germany,
Japan,  Israeli  kibbutzim,  and among  the  Efe,  a seminomadic  people  who  live  in  the  African
rain  forest,  subsisting  on foraging,  horticulture,  and hunting  (Bretherton,  1992).  It  has
been  concluded  by researchers  that  "attachment  behavior  is heavily  overlain  with  cultural
prescriptions,  even  in a society  that  much  more  closely  resembles  the  conditions  of  human
evolution  than  our  own.  To  better  explore  such  cultural  variations  in attachment
organization,  attachment  researchers  need  to develop  ecologically  valid,  theory-driven
measures,  tailored  to specific  cultures  and based  on a deeper  knowledge  of  parents'  and
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children's  culture-specific  folk  theories  about  family  relationships  and attachment"
(Bretherton,  1992,  p. 771). This  is a significant  point.  Otherwise  "attachment"  becomes
another  "label"  used  to oppress.  There  are many  factors  involved  beyond  the  mother's
own  personal  traits,  not  the least  of  which  is the father.
So far  this  literature  review  has talked  about  infant  - mother  attachment.  What
about  The  father's  role  in attachment  theory?  Few  studies  could  be found  that  even
mentioned  fathers.  Ainsworth  mentioned  studies  of  male-child  relationships  in other
species  in trying  to draw  parallels  to the  human  species. With  wide  variations  in those
studies,  it was  shown  that  the male  of  many  species  will  perform  a caregiving  function
given  the  opportunity  to do so (Ainsworth,  1989).  Obviously  this  is an area  that  needs
more  investigation.  What  about  older,  school-age  children  and cildren  living  with  their
grandparents?  Let  us explore  the  school-age  child  and attachment  theory.
Grandparents,  Grandchildren  and Attachment  Theory:
These  findings  regarding  attachment  theory  have  implications  for  all elementary
school  children,  their  caregivers  and the  personnel  at their  schools.  When  children  enter
the  school  system  at 5 or  6 years  of  age they  have  already  had years  of  either  well  formed
attachments  or poorly  formed  attachments.  School  personnel  must  address  the problems
presented  by these  children  (Pederson,  et.al.,  1990).
"Secure  attachment  has been  associated  with  later  self-reliance"  (Sroufe,  1986,  p.
846)  and as such,  greatly  affects  the  ways  in wich  children  are able  to function  in school
settings  and relate  to  their  grandparents.  A study  among  pre-schoolers  found  that
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"victimization"  could  be reliably  identified  and was  clearly  associated  with  attachment
history  (Troy  &  Sroufe,  1987).  A  further  study  pointed  out  that  individuals  aren't
inherently  born  being  a victim  or  a bully,  they  attempt  to recreate  relationships  based on
the  prototype  of  their  relationsip  with  their  primary  caregiver:  "victirnization  is a
relationship,  not  an individual  characteristic."  (Elicker,  et.al.,  in press,  p. 6).  Another
study  concludes:  "Children  with  anxious  attachment  histories  tend  to elicit  either
controlling  and angry  reactions  from  teachers  or  undue  nurturing,  depending  on the
particular  quality  of  the  child's  early  relationsip"  (Sroufe,  1989,  p.97).  These  studies
constitute  a "growing  body  of  evidence  for  the importance  of  the  quality  of  the  primary
caregiving  relationship  as a predictor  of  competence  in early  childhood,  when  peer
relationships  are first  constructed"  (Elicker,  et. al., in press, p. 14). One  study  even
questioned  the  root  causes  of  the  many  diagnoses  of  Attention  Deficit  Hyperactivity
Disorder  (ADHD)  in children,  stating  that  there  were  multiple  routes  at arriving  at that
diagnosis.  In  this  study,  "no  children  on ritalin  experienced  evidence  of  organicity,  all of  it
was  parental  overstimulation  in the early  years"  (Sroufe  &  Jacobvitz,  1989,  p. 201).
Lessons  from  therapeutic  work  with  incest  families  suggests  "strong  homeostatic
tendencies  (continuity)  even  in the  face  of  active  intervention  efforts"  (Sroufe  &  Fleeson,
1986,  p. 61). In other  words,  stopping  the  incest  was  just  the  tip  of  the  iceberg.  Therapy
with  the  victims  meant  intensive  work  with  altering  their  perceptions  of  themselves  in
relation  to others.  They  seem  to repeat  the relationship  roles  that  they  learned  in their
families.  In  treating  such  families,  the authors  state,  "terrninating  the incest  is more  easily
accomplished  than  altering  basic  relationship  patterns"  (Sroufe  &  Fleeson,  1986,  p.66).
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"An  ambivalent  child  thus  seems  to  have  internalized  an arnbivalent  relationship;  an
empathic  child  to  have  internalized  a responsive  relationship"  (Sroufe  & Fleeson,  1986, p.
61).
It  is obvious  from  this  work,  the  importance  of  family  relationships  on  how  a
person  survives  in  the  world  (Sroufe  &  Fleeson,  1988).  "Simply  by  participating  in  a
relationsip,  the  child  acquires  an understanding  of  self  and  others  in relational  terms"
(Sroufe,  1990,  p. 302).  When  grandparents  begin  raising  these  grandchildren,  how  do
they  know  if  it's  "too  late"  in  terms  of  the  attachments  that  the  child  has already made?
In  one  Sroufe  paper  the  development  of  self  is discussed.  "Bowlby's  (1973)  sophisticated
sensitive-period  hypothesis  is that  the  self-organizing  core  shows  some  resistance  to
modification  even  by  the  end  of  infancy,  becomes  rather  firmly  established  by  the  end  of
early  childhood,  and  becomes  quite  difficult  to  modify  after  adolescence"  (Sroufe,  1990,
p. 297).  But  grandparents  should  take  heart  because  part  of  the  Sroufe  longitudinal  study
spoke  about  resiliency  and  found  that  "those  children  with  the  early  history  of  positive
transactions  within  the  caregiving  system  fared  significantly  better  in the  later  assessments
....This  points  to  the  fact  that  even  partial  early  experience  with  good  attachment  can
benefit  children  later  on  in school  life"  (Egland  &  Sroufe,  1991,  p. 8). One  study  of  teens
showed  that  "teens  who  emerged  through  troubled  years  and  became  stable  young  adults
usually  had  a caring  adult  figure  who  was  a constant  in that  kid's  life"  (Gelman,  1990,  pp.
10-11).
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Grandparents  Encouraging  Resiliency  in Grandchildren:
Children  feel  a tremendous  sense of  loss  when  separated  from  their  primary
caregiver,  usually  their  mother.  Prior to Bowlby's 1961 book on loss, there was little
support  that  children  felt  a sense of  loss  or even  mourned  when  a loved  one died or was
replaced  in some  way.  This  book  corrected  those  misconceptions  by reporting,  in detail,
the  sorts  of  pain  and agony  that  children  at the  Hampstead  Nurseries,  outside of  London,
went  through  when  separated  from  their  mother  (Bowlby,  1980).  Certainly  children who
are living  with  grandparents  have  endured  abandonment  of  one sort  or another,  somettmes
medical  problems  and many  times  adjustment  difficulties  with  their  living  situation  and/or
school.  Their  grandparents  are offen  times  worried  about  how  to help  them.
The  term  "resilience,"  by definition,  means  the  tendency  to "rebound  or recoil,"  "to
spring  back,"  "the  power  of  recovery"  (Garmezy,  1991,  p.459).  Several  studies  were
conducted  to see what  qualities,  made  children  who  came  from  difficult  living  situations,
survive  and go on  to become  stable,  productive  members  of  society.  One  study  cited  three
factors: Individual  factors: Reflective, in part, of  temperament indicators such as acttwty
level,  reflectiveness  in meeting  new  situations,  responsiveness  to others,  and cognitive
skills as found in IQ test measures. Familial  factors: Despite the family's poverty status
or  the  presence  of  marked  marital  discord,  families  are marked  by  warmth,  cohesion,  a
concern  by  parents  for  the  well-being  of  their  cildren,  and the presence  of  some  caring
adult  in the  absence  of  responsive  parents.  This  responsibility  might  be borne  by a
supportive grandparent. Support factors: Evidenced by a person, possibly external to the
family  who  provides  external  support,  who  is used  by the resilient  child.  This  person
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could  be a strong  maternal  substitute,  a supportive  and concerned  teacher,  or  the  presence
of  an institutional  structure  such  as a caring  social  agency,  or a social  worker,  and
involved  school  system,  or a church  that  serves  to foster  the child's  ties  to the  larger
community"  (Garmezy,  1991).  "Resiliency  lies not  in the  individual  but  in the
developmental  system.  Such  a view  has clear  implications  for  prevention  and
intervention"  (Egeland  &  Sroufe,  1991,  p.8). Several  studies  pointed  to a "caring,
concerned  adult  as one of  the major  pieces  that  allowed  adults,  who  were  abused  as
children,  to break  the  cycle  of  violence  with  their  own  children"  (Egeland  & Sroufe,  1991,
p.8;  Karen,  1990,  p.37;  Egeland  et. al., 1988,  p. 16). The  study  by Karen  "was  the  first
research  both  to show  intergenerational  transmission  of  secure  and insecure  attachment
and to attempt  to distinguish  between  adults  who  have  retained  the  negative  legacy  of
their  childhood  and those  who  have  worked  through  it"  (Karen,  1990,  p. 37).
Grandparents  can  take  comfort  that  their  loving  presence  in their  grandchildren's  lives  can
truly  make  a difference.  One study  showed  that  mothers  who  had been  abused  as children
and had  broken  the  cycle  of  abuse  with  their  own  children,  reported  that  foster  parents  or
a relative  provided  them  with  emotional  support  as a child  or adolescent.  "Additionally,  a
number  of  these  mothers  had been  involved  in long-term  therapy  that  provided  them  with
support  and enabled  them  to come  to grips  with  and integrate  early  experiences  of  abuse
into  their  views  of  self  (Egeland  &  Sroufe,  1991).  "Boys  and men  seem  to have  a more
difficult  time  confiding  in others  about  any  type  of  abuse  history,  hence,  they  are more
likely  to repeat  abuse  due  to unrnet  emotional  needs"  (Egeland  &  Sroufe,  1991,  p. 8).
The difference in recovery,  based  on gender,  is an important  item  to remember.
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Additionally,  it is important  to note  that  a caring  adult  and supportive  groups  can assist
people  in overcoming  difficult  life  situations.  Possibly  grandparents  raising  grandchildren
would  benefit  firom school  sponsored  support  group  for  their  families.
SUPPORT  GROUPS
"The  field  of  child  welfare  has undergone  a transformation  in the  past  twenty  years
- a process  that  has reaffirmed  the  importance  of  strengthening  families  and providing
services  in the 'least  restrictive  environment"'  (Pecora,  et.al.,  1992,  p.xiv).  With  this  in
mind  school  districts  seem to be a natural  avenue  in which  to access  and then  assist
families  with  interventions  that  may  be supportive,  helpful  and built  on a family  strengths
model  (Luepnitz,  1988).  Part  of  a family  strengths  model  encourages  therapists  (in  this
case, group  facilitators)  to strengthen  their  attachment  with  client  families  by  utilizing  the
principles  describing  respectful  client/therapist  relationships  (Lupenitz,  1988).  Because
this  model  talks  about  attachment  between  the helping  person  (group  facilitator)  and the
family  (grandparents,  in this  case),  it fits  with  attachtnent  theory  throughout  this  paper.
Schools  as a Supportive  Environment:
Many  school  districts  have  the  regular  Parent  Teacher  Organization  or other
forums  whereby  parents  and teachers  get  together  to  try  to  bridge  the natural  gap between
home  and school  for  the  child.  The  schools  are a prime  candidate  for  the  use of  social
support  networks  for  two  reasons:  1) Because  of  the  large  client  population,  there  is a
strong  possibility  that  many  overlapping,  interlocking  networks  already  exist,  networks
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that  may  have  great  power  in overcoming  problems  and 2) Because  of  unifying  cornrnon
goals  regarding  the  institution  (education  is valued  and desired;  we  all want  good  schools)
and our  familiarity  with  it, there  is a great  willingness  on  the  part  of  the  "client  population"
to become  involved  (Asp  & Garbarino,  1983).  "Parents  are getting  more  involved  and
active  in the  schools"  (Asp  & Garbarino,  1983,  p. 277)  and "parent  support  groups  are a
valuable  and needed  outgrowth  of  existing  social  networks  because  they  empower  parents
enabling  them  to deal  effectively  with  the schools  in meeting  their  unique  needs"  (Asp  &
Garbarino,  1983,  p. 278).  Grandparents,  especially  those  who  are parenting  their
grandchildren,  can and should  be more  involved  in the schools  also.
Schools  have  become  quite  inventive  with  how  they  utilize  their  role.  In Canada,
one school  program  was  designed  in order  to help  families  of  pre-schoolers  close  that  gap
between  school  and home.  The  school  developed  a parent-child  drop-in  center  once  every
two  weeks  for  an afternoon  (1-2:30  PM)  in the  gym.  The  purpose  was  three-fold:  1) To
help  the preschoolers  get  used  to and to laiow  the  school  before  entering  kindergarten.  2)
For  the  school  to offer  the  mothers  a space  to meet,  to watch  their  children  playing  and to
talk  with  a counsellor  and 3) To  train  sixth  and seventh  graders  in understanding  and
playing  with  young  children.  The  program  was  understandably  successful  in terms  of
getting  pre-schoolers  used  to school  and in letting  mothers  get  a time  out  from  their
cildren  to talk  with  other  mothers.  The  sixth  and seventh  graders  were  surprised  at how
much  work  children  could  be. It  made  them  reflect  on how  they  had been  treating  their
parents  and how  difficult  parenting  can  be (Allan,  1980).
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Implications  for  Multi-Cultural  Programming:
"The  public  school  system  is in a unique  position  to become  the  agency  of  choice
for  offering  services  to multicultural  families.  Because  the  education  of  cildren  is a value
in every  culture,  the school  may  be the only  institution  with  access  to most  multicultural
families  and is a natural  setting  for  outreach  programs  (Vayle,  1992).  "When  parents  are
supported  in their  assimilation  process,  their  children's  adjustment  is facilitated  "(Vayle,
1992,  p. 12). "When  the primary  caregiver  of  the cild  is functional,  the  child  is better
able  to use their  psychic  energy  on educational  tasks,  rather  than  taking  on adult  duties"
(Vayle,  1992,  p.l2).
In  all school  districts  there  must  be an awareness  of  how  children  of  color  are
impacted  by the  educational  system  and so, to, their  families.  A  recent  report  on  the
educational  status  of  students  K-12  in the  Minneapolis-St.  Paul  public  schools  shows  that
"students  of  color  consistently  scored  lower  on all benchrnark  scores  than  whites"
(Communities  of  Color,  1993,  p.7). A  significant  difference  in this  report  was  that  it was
written  by  researchers  of  color  for  cornrnunities  of  color.  "The  Eurocentric  model  of
education  has failed to engage  the  natural  learning  instincts  and talents  of  many  children  of
color"  (Communities  of  Color,  1993,  p. 7). Cornrnunity  based  education  organizations
were  surveyed  and found  to be doing  a great  job  with  students  of  color  but  they  need
more funding  to continue. "Generally,  African-American  students  were  three  times  more
likely  than  wite  students  to be suspended,  while  American  Indian  students  were  twice  as
likely  as whites to be suspended" (Communities  of  Color,  1993, p.46).  ...graduation
rates for African-Americans  and American  Indians  has been  very  low. In 1989-90,  for
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example,  only  70 percent  of  African  American  12th graders and 51 percent of  American
Indian  12th  graders  actually  graduated  with  their  class  in  June"  (Cornrnunities  of  Color,
1993,  pp. 44-45).  With  these  kinds  of  statistics  here  in  Minnesota,  it behooves  every
person  connected  with  educational  institutions  to  go  to  any  lengths  to develop  cultural
understanding  and  sensitivities  in  order  to serve  all  children  and  their  families better.
One  report  from  the  literature  describes  a school-based  support  group  for  urban,
African  American  parents  (Greif,  1993).  The  group  was  developed  in order to  meet the
needs  of  African  American  parents  in  an urban  area  that  had  been  depicted  by  the media
and  the  parents  themselves  as unsafe.  The  group,  called  "Help!  My  kids  are  driving  me
crazy!"  was  open  to  parents,  grandparents,  and  relatives  with  children  attending  the school
being  served.  Empowerment  theory  was  used  to  guide  practice.  Group  theory  and family
therapy  theory  were  also  used.  Issues  of  structure,  coleadership,  and  racial  difference
were  examined.  Common  concerns  raised  by  the  parents  were  discussed,  as were  efforts
to change  the  perception  of  the  neighborhood  (Greif,  1993).  Long  term  supportive  work
was  the  major  thrust  of  the  group  and  to  a large  extent,  it could  be considered  a
socioeducational  group  based  on  non-pathological  (looking  for  the  'wellness'  in  the
person  rather  than  the  "sickness')  assumptions  (Greif,  1993).  The  non-pathological
assumptions  focus  is similar  to  family  strengths  theory  talked  about  earlier.  This  group
was  considered  successful  according  to  their  own  evaluation  and  because  of  that,  it was
hoped  that  other  practitioners  working  in the  schools  would  attempt  a similar  provision  of
service  to  families  (Greif,  1993).
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Another  group  that  was  started  in a school  was  an International  Women's  group
which  was  "a  support  group  established  for  mothers  firom  ethnic  families  and facilitated  by
a school  social  worker"  (Vayle,  1992,  p. 7). Because  the  fathers  from  these  families  were
the ones  who  had the work  visas,  they  were  providing  for  their  families'  economic  needs.
At  the  same time,  being  in the  work  force  allowed  these  fathers  to interact  with  other
adults,  to improve  their  English  and to understand  the American  culture  via  the  workplace.
The  mothers,  on  the other  hand  were  often  at home  with  small  children,  isolated  from
other  people  because  of  their  location,  their  lack  of  skill  in using  English  or their  lack  of
knowledge  of  resources(Vayle,  1992).  "Because  ofthe  increasing  numbers  of  children
entering  U.S.  school  systems  from  families  who  have  immigrated  to the  United  States,
schools  are being  identified  as the agencies  of  choice  to provide  interventions  that  ease
the  process  of  sociocultural  adaptation  for  children  and their  families"  (Vayle,  1992,  p. 7).
In  Vayle's  report,  it is theorized  that  teachers  are able  to identify  strengths  and problems
in students'  adjustment  and have  access  to parents.  "Schools,  therefore,  can provide  a
valuable  service  to  these  families  that  is not  presently  offered  by any other  community
resource.  Social  workers,  as family  advocates,  are the most  likely  members  of  the  school
staff  to be called  on the  deal  with  the issues  faced  by newly  arrived  families"  (Vayle,  1992,
p.8).
"In  this  group  the most  successful  effort  was  personal  outreach,  either  by
telephone or  face-to-face  contact,  by a person  with  whom  an established  relationship
existed.  When  this  contact  was  followed  by an invitation  by the group  facilitator,
involvement  was  almost  always  ensured.  The  individual  contact  seemed  to give  the
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women  the  sense that  their  need  was  recognized  and that  they  were  valued"  (Vayle,  1992,
p.8). The  group  provided  a nonjudgemental  environment  where  knowledge  about  the
community  could  be exchanged,  thus  decreasing  feelings  of  isolation,  vulnerability,  and
helplessness  and enhancing  self-esteem.  While  exploring  each  others'  background  and
relating  to  the  common  process  of  entry  into  the dominant  culture,  group  members
experienced  in a small  group  setting  the  American  society,  wich  is quite  different  from
that  of  societies  where  homogeneous  populations  are more  prevalent  (Vayle,  1992).
Providing  basic  needs  for  the  family  is an expected  role  for  mothers  in every  society.  By
discussing  these  concerns,  rather  than  focusing  on  themselves,  participants  were
presenting  their  strengths  first. Sharing  their  competencies  was  a way  of  establishing
relationships  and gathering  confidence  without  revealing  too  much  of  themselves  (Vayle,
1992).  "This  approach  to relationship  building  is an international  concept  that  crosses
ethnic  boundaries  and language  barriers"  (Vayle,  1992,  p. 10).
Do  Support  Groups  Help?
The  definition  of  social  networks  in one article  states:  "That  set of  personal
contacts  through  which  the individual  maintains  his or her  social  identity  and receives
emotional  support,  material  aid and services,  information  and new  social  contacts"
(Maguire,  1983,  p. 14).
"The  history  of  people helping people has little  similarity  to  the  mghly specialized
professional  system  of  today.  In  fact,  it's  a 20th  century  phenomenon.  Before,  people
relied solely on friends, neighbors  and family  to provide  them  with  all of  their  emotional,
social  and economic  support"  (Maguire,  1983,  p.l8).
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As  references  to "support  groups"  have  become  widespread,  confusion  has arisen
over  how  these  groups  differ  from  other  groups  that  provide  support.  "The  term  generally
implies  the  coming  together  (that  is, face-to-face  or over  the  telephone)  of  individuals  with
some  pressing  common  concern  who  are willing  to contribute  personal  experience  s and
engage  in the development  of  a cohesive,  supportive  system"  (Schopler  &  Galinsky,  1983,
p. 196).  "These  characteristics  are also descriptive  of  mutual  help  groups,  self-help
groups,  and treatment  groups  that  provide  support"  (Schopler  &  Galinsky,  1983,  p. 196).
"Support  groups  can be conceived  of  as the center  of  a continuum  overlapping  with  self-
help  groups  (also  referred  to as 'mutual  help  groups')  at one extreme  and treatment
groups  on  the  other"  (Schopler  & Galinsky,  1983,  p. 196).  "Self-help  and mutual  help
groups  may  be initiated  by  professionals  and frequently  are affiliated  with  a national  or
regional  sponsoring  organization"  (Schopler  & Galinsky,  1983,  p. 196).  "Treatment
groups  are offered  through  the  auspices  of  local  treatment  organizations  or clinicians  in
private  practice"  (Schopler  & Galinsky,  1983,  p. 196).  "Support  groups  lie midway
between  these  two  group  forms.  Sponsors  may  be national  organizations,  local
associations  and organizations,  or private  practitioners"  (Schopler  &  Galinsky,  1983,  p.
197).  "The  leader's  central  task  is to promote  the development  of  reciprocal  helping
relationships  among  members"  (Schopler  & Galinsky,  1983,  p. 197).  "Members  usually
are expected  to  take  active  roles  in sharing  their  experiences,  providing  information,  giving
advice,  and drawing  out  other  members"  ( Schopler  &  Galinsky,  1983,  p. 197).
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Support  Groups  and Well-Being:
One  study  conducted  a literature  review  and found  that  despite  the  increasing  use
of  support  groups,  "there  is no conceptual  framework  to guide  practice  and research"
(Schopler  &  Galinsky,  1983,  p. 195).  This  study  then  proposes  an "open  systems  model
for  understanding  the  factors  that  affect  support  groups,  for  guiding  interventions,  and for
evaluating  their  outcomes.  Findings  from  a pilot  study  of  support  group  practice  based  on
this  framework  are presented  and discussed"  (Schopler  & Galinsky,  1983,  p. 195).  This
study  found  in their  examination  of  the literature,  "there  has been  considerably  more
attention  to the  self-help  group  movement  than  to support  groups"  (Schopler  & Galinsky,
1983,  p. 197).  In  the  types  of  support  groups  reviewed,  this  report  found  groups  for
"heart  attack  survivors,  cancer  patients,  open-heart-surgery  patients  and their  families,
institutionalized  Alzheimer's  disease  patients  and their  families,  rural  survivors  of  domestic
violence,  burn  victims  and their  families,  people  with  acquired  irnrnune  deficiency
syndrome  (AIDS)  and sexually  abusive  parents"  (Schopler  &  Galinsky,  1983,  p. 198).
There  was  no mention  of  support  groups  for  grandparents  raising  grandchildren.  In a
computer  search  at the  authors  college  for  articles  relating  to support  groups,  numerous
types  of  groups  were  found.  In  the 157  articles  mentioned,  none  were  related  to
grandparents  raising  grandchildren.  In  the Schopler  and Galinsky  study  of  support  groups,
the discussion  of  composition  of  the members  of  support  groups  was  discussed.
"Although  issues  related  to race,  class, and gender  are not  addressed  in the  support  group
Iiterature,"  they  reported,  "'some  leaders  express  concern  that  they  can only  attract  white,
middle-class  women"  (Schopler  &  Galinsky,  1983,  p. 200).  That  is why  the  cultural
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context  in which  the helping  person  is corning  from  is important.  It  is important  for  the
social  worker/helper  to  understand  their  own  culture.  All  of  the  nuances  manifested  by
that  culture  impact  the  way  in which  they  see things.  Each  person  the social  worker  wants
to help  will  react  differently  to them  and much  of  that  reaction  is based  in a cultural
context  (McGoldrick,  1982)
The  Schopler  and Galinsky  study  reported  that  negative  effects  of  support  groups
have  received  less attention  (p. 201)  probably  because  those  groups  tend  to disband  and
therefore  are not  studied.  Additionally,  evaluation  is not  something  regularly  done  with
support  groups.  "Few  group  leaders  in the sample  reported  that  they  or  their  agencies
conducted  systematic  evaluations  of  the effectiveness  of  the  groups"  (Schopler  &
Galinsky,  I983,  p. 205).  Outcomes  of  this  study  were:  "members  experienced  a
universalization  of  their  situations  and a feeling  of  support  and safety  provided  by  the
group"  (p. 201). "Leaders  talked  about  the  normalization  of  member  experiences  or
problems  and about  their  having  a place  to talk  freely,  be accepted,  and share"  (p. 201).
One  study  examined  the  process  through  which  social  support  has a beneficial
effect  on well-being  (Cohen  &  Wills,  1985).  Although  numerous  studies  have  provided
evidence  of  a positive  correlation  between  social  support  and well-being,  in theory,  Cohen
and Wills  contend  that  this  result  could  occur  through  two  very  different  processes.  "A)
The  buffering  model:  support  "buffers"  or protects  persons  from  the  potentially,
pathogenic  affects  of  stressful  events.  B)  Main-effect  model:  social  resources  have  a
beneficial  effect  irrespective  of  whether  persons  are under  stress"  (p. 310).  The  Cohen
and Wills  study  was  "limited  to studies  of  informal  support  systems  such  as family,  friends
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and  co-workers  and  excluded  studies  of  professional  helpers"  (p. 310). However,  because
of  the  peer  support  available  in the  group  which  is the  study  of  this  thesis,  the information
seems  somewhat  transferable.
Application  to Grandparent  Groups:
Much  of  the  literature  reviewed  gave  leaders  suggestions  on  how  to  make  the
groups  work  better  (Kurtz  &  Powell,  1987;  Tracy,  1993;  Gottlieb,  1985;  Coplon  & Strull,
1983;  Schopler  &  Galinsky,  1983;  Maguire,  1983;  Kurtz,  1990).  Some  of  the  literature
reviewed  could  be applied  to  working  with  groups  of  grandparents  raising  grandchildren.
Significant  in  the  treatment  of  children  who  had  witnessed  their  parent's  homicide  was
working  with  the  surviving  adult,  taking  care  of  the  children  (Burman  &  Allen-Mears,
1994).  "Giving  the  aunt  support  and  counseling  helped  her  not  only  reconcile  the  trauma
for  herself,  but  to  then  assist  the  children  in their  grieving  process"  (Burman  &  Alien-
Mears,  p. 34). Recently,  grandparents  across  the  country  have  been  getting  together
informally  to discuss  how  they  are  each  doing  in their  task  of  raising  their  grandchildren
(Crowley,  1993).  Dr.  David  Spiegel,  a Stanford  psychiatrist,  has a 15 year  pilot  study,
that  is still  on-going,  regarding  the  effects  of  is  support-group  therapy.  The  pilot  study
indicated  that  "women  in  a well-run  support  group  tend  to  live  considerably  longer,  on
average,  than  women  left  on  their  own"  (Slovut,  1993,  p. IE).
In  1976,  86 women  with  advanced  breast  cancer  were  randomly  assigned  to  one  of
two  groups:  standard  therapy  alone,  or  standard  therapy  plus  participation  for  at least  one
year  in Spiegel's  weekly  support  groups  (p. 8E). "The  aim  was  to  get  them  to  live  as fully
as possible  in  whatever  time  remained,"  he said. "The  purpose  of  our  therapeutic  strategy
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was  merely  to assist  patients  to cope  with  the  stresses  surrounding  their  illness"(Slouvet,
8E). After  four  years,  all 36 of  the  women  assigned  to standard  breast-cancer  treatment
alone  were  dead., a third  of  the 50 who  also went  to group  support  meetings  were  alive.
At  10 years,  three  years,  three  of  the  group-therapy  women  were  still  alive.  "'We've
checked  on them  now,  15 years  out,  and two  are still  living,'  he said. The  average
survival  time  was  36 months  for  those  in the support  groups,  19 months  for  the  others.  'I
think  lack  of  social  isolation  was  an important  factor,'  Spiegel  said. aPeople  who  just  go
home  and isolate  themselves  from  society  do not  do well  in general.  Being  isolated  makes
you  feel  as if  you  already  are dead. It  is important  to feel  you  are a part  of  humanity"'
(Slovut,  1993,  p. 8E). These  dramatic  results  may  be considered  when  thinking  how
support  groups  may  help  people  face  the challenges  in their  lives. In  one study  of
unemployment,  it was  determined  that  "some  means  of  maintaining  social  support  was
needed"  (Jones,  1988,  p. 176).  In  the  literature  reviewed  for  this  report,  "probably  the
most  consistent  intervention  suggestion  for  the  unemployed  worker  was  the  assertion  of
self-help  support  group  strategies"  (Jones,  1988,  p. 176).
If  cancer  patients,  unemployment  workers  and millions  of  other  people  world
wide  benefit  from  support  group  strategies,  possibly  that  may  be a good  starting  point  in
helping  grandparents  who  are raising  their  grandchildren.
In  an interview  with  William  Doherty,  professor  in the  Department  of  Family  social
science  at the  University  of  Minnesota,  the family  is discussed  (Picone,  1993).  "The
family  was  never  what  it used  to be. People  always  had a nostalgic  view  of  the  good  old
days. As  a family,  we're  not  defined  by our  structure  - two-parent,  single  parent,  step
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family,  etc. - but  by the  quality  of  our  relationships  and our  commitment  to one another's
well-being"  (Picone,  1993).  This  certainly  is a heartening  statement  for  grandparents  who
are raising  grandchildren.  Let  us support  them  in their  efforts.
In  the  study  following,  questions  will  be asked  of  grandparents  who  have  attended
a grandparent  support  group  sponsored  by a suburban  school  district.  The  results  will
speak  to the  problems  grandparents  raising  grandchildren  face, attachment  theory  and how
the  relationsips  between  parents,  children  and grandparents  co-exist  and what  part  can a
support  group  play  in assisting  these  families.
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RESEARCH  QUESTIONS
The  purpose  of  this  study  is to answer  the  research  question:  "Does  the
grandparent  support  group,  developed  at a suburban  school,  assist  in supportxng
grandparents  in the  job  of  raising  their  grandchildren?"
Related  contextual  questions  and issues  to be explored  involve  the challenges  that
grandparents  raising  grandchildren  face, attachment  theory  and its implications  in this
family  context  and how  can a school  sponsored  support  group  help?
The  focus  of  the  following  design  is to see if  the support  group  developed  in a
suburban  school  district  is helpful  to grandparents.
METHODOLOGY
Sub.iect  Population:
The  population  for  this  study  was  drawn  from  participants  of  a grandparent
support  group  in a first  ring  suburb  of  a large  metropolitan  area. The  participants  of  this
grandparent  support  group  were  selected  through  the  elementary  school  that  the  author  is
placed  in for  her  internship.  All  teachers  in the author's  elementary  school  were  sent a
letter  asking  to identify  what  children  were  living  with  grandparents  (See  Appendix  l).
The  author  and her  supervisor  let all School  Social  Workers  in the  district  know  that  the
group  was  starting.  Referrals  came  through  those  social  workers  and special  education
teachers  who  knew  families  who  could  utilize  the group.  Some  teachers  in the  author's
school  asked  their  students  to self-identify  by raising  their  hands,  other  teachers  knew
41
which  students  were  living  with  grandparents.  The  researcher,  after  receiving  the  names  of
families,  through  teachers,  social  workers  and special  education  teachers,  then  made
personal  phone  calls  to each  family,  inviting  them  to participate  in a new  support  group  for
grandparents  who  were  raising  grandchildren.  The  researcher  found  the majority  of
grandparents  very  willing  to talk  of  their  experiences  over  the phone  and also  willing  to
attend  a support  group  meeting.  Child  care  was  provided  for  by  the  district  and seemed  to
have  been  a positive  draw  for  many  of  the  grandparents.  The  researcher  successfully
applied  for  a Youth  Development  Programs  mini-grant  which  reimbursed  the  district  for
those  child  care  monies.
Measurement  of  Participation:
The  measurement  of  participation  for  evaluating  this  grandparent  support  group
was:  the  grandparents  had  to have  come  to at least  one grandparent  support  group
meeting  before  participating  in the  survey.  It  was  estimated  that  by the  time  the  surveys
were  distributed,  that  number  would  be 11. The  actual  number  was  9.
Special  Populations:
The  special  populations  in this  study  were  grandparents  who  were  raising  their
grandchildren.  The  age range  was  approximately  50 to 70, although  age was  not  a
question  asked. There  was  a small  percentage  of  people  of  color  in this  group.  Because  it
is a suburban  area, the numbers  of  minority  students  in the school  is low  (7%),  hence,  the
number  of  minority  grandparents  is low.
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Rationale  for  Scant  Demographic  Information:
Because  the sample  surveyed  was  so small,  the  researcher  did not  want  to include
information  about  age, race  or marital  status  so as not  to identify  the respondents.  The
grandparent  support  group  has an ethnic  make-up  similar  to the school  district  it is in and
several  participants  are couples.
Initial  Contact  with  Subjects:
The  researcher  co-facilitated  the  group  with  her  supervisor,  so the  initial  contact
with  all subjects  was  as that  of  group  facilitator.  The  group  had met  on the  first  and third
Thursday  evenings  of  the month  since  November  of  1993.  On  Febniary  3rd  and 17th,
1994,  grandparents  who  were  at those  meetings  were  told  that  they  would  be receiving
two  survey  tools  in the  mail. It  was  explained  that  there  would  be a consent  letter  that
sounded  fairly  "officiar'  because  of  the  research  nature  of  the  study.  All  grandparents
indicated  that  they  understood  that  the  survey  was  a tool  with  which  we  could  gain  some
insight  into  making  our  group  run  better.  They  also understood  that  the  researcher  was
doing  tis  to fulfill  a requirement  by her  college  to graduate.  The  two  instruments  were
explained  to the grandparents  (see below  under  instruments).  For  grandparents  not  at
either  of  the  two  meetings,  the  consent  form  explained  it all and the researcher's  home
phone  number  was  included  should  they  have  questions  (See  Appendix  2).
It  was  explained  that  the  survey  would  be mailed  to all group  members  at their
home  addresses.  The  survey  would  be anonymous  and would  include  2 self-addressed,
stamped  envefopes  to return  it/them  in separately.
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Instruments:
The  evaluation  instruments  for  tis  study  were:  1) a three  page, 17 question,
quantitative  survey  (see Appendix  4) and 2) a 15 question,  in-person,  taped  qualitative
interview  (see Appendix  5). In  the  quantitative  survey,  13 of  the 17 questions  were  close
ended  while  4 were  open-ended.  In  the  qualitative  interview,  13 of  the 15 questions  were
open-ended.  The  3 page  quantitative  survey  was  printed  on white  paper  and the separate
consent  form  to do an in-person  interview  was  printed  on  blue  paper  (See  Appendix  3).
This  was  to ensure  that  respondents  did  not  sign  their  name  to blue  consent  form  unless
they  definitely  wanted  to do an in-person  interview.
Operationalization  of  Key  Variable:
Feelings  of  support  was  a key  variable  to measure  how  supportive  the group
turned  out  to be. If  participants  experienced  no feelings  of  support  then  the  purpose  of
the  group  was  not  being  fulfilled.  The  measurement  of  "feelings  of  support"  was
operationalized  by  questions  4, 5, 6, 7, 8, 14 &17  in the  initial  three  page  survey.  The
literature  review  shows  that  feelings  of  support  translate  into  better  functioning  (Cohen  &
Wills,  1985;  Slouvet,  1993).
One  question,  #7, measured  whether  the  grandparent's  relationship  with  their
grandchildren  had  gotten  better,  worse,  or  about  the same since  corning  to the support
group.  Questions  about  how  the  school  district  could  improve  on  the  facility,  the  time  of
the meeting  and cild  care  arrangements  were  measured  in numbers  12, 10 and 13,
respectively.
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Questions  14 through  17  were  open-ended  questions  that allowed  the respondents
to  state,  in  their  own  words,  what  they  liked  best about the group,  least about  the group,
and  what  they  would  like  to see done  in the  group.
In  the  taped  interview,  support  was  measured on question  number  10 and in part,
by  question  number  7, which  asks  about  other  grandchildren  and  their  parents. Many
times  respondents  would  talk  about  the  support  they  felt  from  extended  family  members.
Question  number  12 asked about worries  the grandparents  had for  the future. Many  times
the  answers  contained  information  about  support  in terms  of  financial  and other  types of
resources.  Question  #15  asked  for  final  comments.  Sometimes  the  respondent  would
include  information  about  the  support  group  then.
Through  the  taped  interviews  correlation's  could  be made  between  the Jendrek
study  of: Raising  Grandchildren-Effects  on  Lifestyle,  and  what  the grandparents  in this
study  report  as effects  on  their  lives  as a result  of  raising  grandchildren.  Questions  5, 6, 7,
8, 9, and  11 operationalize  these  effects  in the  qualitative  interviews.  During  the  taped
interviews,  respondents  would  sometimes  comment  on  another  related  side  area. The
researcher  explained,  up  front,  that  she expected  this  to  happen.  The  answers  to  the
"effects  on  lifestyle"  and  "effects  on  marriage"  questions  would,  at times,  be contained  in
the  side  conversations.
Provisions  for  Confidentiality  of  Data:
In  the  initial,  quantitative  instrument,  subjects  mailed  surveys  back  to  investigator
in  pre-addressed,  stamped  envelopes.  Investigator  asked  subjects  to  NOT  identify
themselves  on  the  survey  tool.  In  follow-up,  qualitative  interviews,  subjects  had  to
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identify  who  they  were,  but  only  the researcher  knew  their  identity.  All  others, including
the  reading  committee,  will  never  know  subject's  names. Subjects  completed  a separate,
blue,  form  if  they  wished  to participate  in the  qualitative  interview  (see Appendix  3).
These  forms  had  their  own  stamped,  return  envelopes.  Researcher  placed  her  name  and
address  on all enclosed  envelopes  in both  the address  portion  of  the  envelope  and the
return  address  portion.  This  was  to guard  against  respondents  placing  their  return  address
in  that  spot.
Storage  of  Data:
All  data  from  both  the  initial,  quantitative  survey  and the  tape  recordings  firom  the
qualitative  interviews  are kept  in a secured  file  cabinet  in the researchers  home  until  this
study  is complete.  After  this  thesis  is complete,  the data  will  be kept  in a locked,  safe
deposit  box  at Norwest  Bank  in downtown  Minneapolis  for  a period  of  one  year  past  the
time  of  the  study.  Only  the  principal  investigator  will  have  access  to the  research  materials




The three page  survey  was  sent to 9 grandparents.  Each of  the 9 had been to the
support  group  at least  once.  Six  surveys  were  returned.  Five  of  the  6 respondents  had
come  to  the  group  three  or  more  times.  One  respondent  had been to  the group  2 times.
The  average  length  of  stay  for  grandcildren  with  grandparents,  from  these  respondents,
was  over  3 years.  The  researcher  has decided  not  to  report  the  number  of  grandchildren
represented  by  each  respondent  because  the  small  sample  could  possibly  break  anonymity
of  the  respondents.  Reporting  the  grandchildren  in a lump  sum  would  be inaccurate
because  the  researcher  would  not  know  how  many  were  being  counted  twice  due  to  the
possibility  of  married  couples  each  responding  to  the  survey.
The  "feeling  of  support"  measurement  was  operationalized  by  questions  4, 5, 6, 7,
8, 14,  and 17  in the  quantitative  survey.  Questions  4, 5, 6, and  7, were  set up  with  a
sumrnated  rating  scale  (Reid  & Smith,  1989,  p. 219).  "A  sumrnated  rating  scale  is perhaps
the  most  frequently  used  ordinal  scaling  approach  in  data  collection.  It  works  by  having
subjects  rate  each  item  in  a set and  then  to combine  ratings  into  a total  score  that  would
provide  a measure  of  some  attribute"  (Reid  & Smith,  1989,  p. 219).  Question  8, Was  a
simple  yes  - no  question  and  questions  14 and 17 were  open-ended  questions  designed  to
elicit  free  flowing  comments  from  the  respondents.  What  follows  are  the  respondents
answers  to  these  questions:
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Feeling  of  Support  -
* 83%  of  grandparents  in tms survey  felt  that they were understood  by the group
"most  of  the  time"  when  they  talked  about  their  experience  of  being  a grandparent  raising
a grandchild.  1 7% felt  understood  "some  of  the  time."
* 100%  of  the grandparents  in this  survey  felt  that  people at the group listened to
them  "most  of  the  time"  when  they  talked.
* 50%  of  the respondents  reported  that  "most  of  the time"  the group was a good
place  to go to get  support  for  the  job  of  raising  grandchildren. 50% reported  that "some
of  the  time"  the  group  was  a good  place  to get  support.
* 83%  of  the  grandparents  in this  survey  found  their  relationship  with  their
grandchild(ren)  staying  "about  the  same"  as before  corning  to the group.  1 7% found their
relationship(s)  "getting  better."
* 66oA of  the grandparents  surveyed  did  not  know  any other  grandparents  who
were  raising  grandchildren  prior  to coming  to the support  group.  33% did know  other
grandparents  in the  same situation.
* What  grandparents  liked  best  about  the  group:
-  "Friendly  and informal."
-  "Congeniality  of  leaders."
-  "Everyone  is willing  to openly  share  with  each  other.  You  know  each
grandparent  is doing  their  best  to give  their  grandcmldren  love  and support  from
the  heart  and a stable  environment."
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-  "The  group  is very  open  and honest about their  family  situation  and are willing
to  listen  to  others  in the  group."
-  "I  enjoyed  meeting  other  grandparents  raising  their  grandchildren  and  seeing
how  we  all pretty  much  have  the  same  problems  (insurance  and  ADHD)."
* Other  comments:
-  "I  think  this  is a great  group  and  I feel  real  comfortable  with  the  leader  and  I
think  she works  well  with  our  needs."
-  "I  appreciate  the  research  you  have  done.  And  I am  happy  to  be on  the ground
work  of  the  Grandparent  Support  Group."
Negative  feelings  about  the  group  and  what  suggestions  the  respondents  had  for
improving  the  group  were  operationalized  in responses  to  questions  15 and  16,
respectively.
* What  grandparents  liked  least  about  the  group:
-  "We  have  had  difficulty  keeping  focused  and  completing  a topic  we  begin  with."
"Adds  to  my  busy  schedule."
"Sometimes  we  get  off  the  subject  for  the  evening.  This  is not  all  bad  as we  still
have  a way  of  communicating  and  enjoying  the  conversation."
"Some  evenings  seems  we  seem  to  get  in a nit  regarding  a topic  and  at that  time
I think  we  need  to  be pushed  on  to  a different  idea."
* What  grandparents  would  like  seen  done  in the  group:
"Suggest  we  have  a planned  subject  for  each  visit  and  try  and  stick  to  it."
-  "Have  a prepared  agenda  and  concentrate  on  one  item  per  evening."
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How  the  respondents  liked  the  facility  was  operationalized  in question  number 12.
100%  of  respondents  felt  that  the place  we  meet  "is  convenient"  as opposed to "not
convenient."
Question  10 attempted  to see if  the  time  the  group  met  was  convenient  for most
people.  83%  of  respondents  on this  survey  felt  that  meeting  every  other  week  was  "just
right"  for  them.  1 7% felt  that  the group  should  meet  once  a month.
Question  13 asked  about  the child  care.  83%  of  the  grandparents  on this  survey
said  they  were  happy  with  the child  care  arrangements.  One  of  those  persons  wrote  in: "I
hopetheydon'tdriveher(childcareprovider)crazy!"  17%ofrespondentsreportednot
using  the  child  care  services.
Question9askedaboutthefacilitatorsofthegroup.  lOO%oftherespondentsto
this  survey  found  the  facilitators  of  the  support  group  helpful  with  the  group  "most  of  the
time"  as opposed  to "some  of  the  time,"  or  "never."
Question  11 stated:  The  group  decided  that  we  should  have  a "swinging  door"
policy,  meaning  that  people  can come  and go as needed. 100%  of  respondents  replied  that
this  "Works  for  me,"  as opposed  to "Doesn't  work  for  me."
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QUALITATIVE  FINDINGS
The  four  respondents  to the  taped  interviews  spoke  between  40 minutes  and 1
hour,  20 minutes,  each. Three  of  the  respondents  were  interviewed  at the  community
facility  where  the  grandparent  group  is held. One  respondent  was  interviewed  in their
home.  The  qualitative  interviews  did  not  contain  any  identifying  information  such  as age,
gender  or  ethnic  make  up so as to ensure  anonymity  because  of  the  small  sample  size.
However,  all of  the respondents  spoke  about  their  spouses,  so it is obvious  that  everyone
in this  sample  is married.
The  questions  were  laid  out  with  a logical  flow  from  how  it is working  with  the
grandcmldren's  parents  to how  this  task  is affecting  family  and other  relationships  to what
kind  of  support  do the respondents  feel  they  need  to do the  job  of  raising  grandchildren
effectively.  Respondents  were  told  that  it was  OK  to veer  off  into  related  topics  if  they
wanted  to,  that  the  researcher  would  'bring  them  back'  when  needed. The  researcher
hoped  this  would  aid in the comfort  level  of  the  interview  and help  to elicit  more  candid
responses.
The  author  will  begin  each  section  with  a summary  of  the  qualitative  findings  and
will  point  out  specific  areas  to note.  The  reader  may  choose  to skim  some  of  the
quotations  as the  text  may  get  rather  lengthy.
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Attachment  Between  Parent  and Child:
One  of  the  first  questions,  "Describe  the  contact  the  grandchildren  have with  their
parents.  Phone,  letters,  in-person,"  was  designed  to see what kind of  attachment remained
between  parent  and child.
The  author  found  a theme  of  distant,  sometimes  non-existent  relationships
between  the children  and their  parents.  This  caused  much  hurt  and feelings  of
abandonment  for  the  children.  The  grandparents  were  left  to work  with  their
grandchildren  in trying  to overcome  these  intense  feelings.  Note  how  person  2 talks  about
getting  information  from  her  grandchildren  late  at night  when  they're  willing  to talk.
Another  grandparent,  person  3, helps  to  facilitate  regular  communication  between
grandchild  and their  parent  by  helping  to  pay  for  the  long  distance  phone  calls.
Person  l: "His  mother  (grandchild's  mother)  has not  seen him  in probably  5 years.
Contact.....  there  has been  no contact  at all. Her  mother  (maternal  grandmother)  used  to
contact  him  every  Christmas  and send a savings  bond  every  Christmas.  But  there  has been
no savings  bond  for  the  last  two  years.  So there  is no contact  at all with  his mother  or  her
family.  Our  son (grandchild's  father),  drops  in occasionally.  He  can come  and stay  for  a
week,  sometimes  he comes  and stays  for  2 to 3 months.  Right  now  he's  in another  state.
He's  just  started  a new  job  and is excited  about  that,  and I don't  expect  him  to be around
here  for  a while."
Interviewer:  "Like,  a while  meaning  6 months  or so, is that  what  you  mean?"
Person  l: "I  don't  expect  him....I  don't  expect  him  to ever  live  here  again. He's  thinking
of  this  job  as a permanent  job  and of  course  with  him,  nothing  has ever  been  too
permanent.  But  for  right  now  he's  out  of  state."
Person  2:  "Starting  with  their  (grandchildren's)  mother,  they  see her  on the  average  of
about  4 or 5 times  a year. Last  year  I think  it was  3 times.  They  have  to make  the effort
to call  her.....or  it doesn't  happen.  And,  their  father  is out  of  state. He's  not  a person
who  writes  a lot...  he gets  in a few  birthday  cards,  kind  of  haphazardly,  but  he has been
calling,  and he will  ask  to speak  to  the  children  and he was  just  home......he  spent  a few
days  with  us. Then  he left  and was  gone  to a local  city  for  3 days,  then  went  back  to his
home  out  of  state  after  that. We  assumed  he was  going  to  be around  to  be with  the  kids
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but  he wasn't.  That  really  upset  my  grandson.  Consequently  he wasn't  very  well behaved
after  that. He  was  really  upset  and he still  expresses  that....it's  exactly  like  things  that
keep  happening  in the past. I just  wish  their  father  and mother  could  be responsible
people,  but  they've  just  kind  of  proven  that.....they  can't  be.
Intewiewer:  "And  you  see this  pain  in the children?"
Person  2: "  Oh  definitely,  and they  don't  know  how  to handle  it.....and  you  hate  to be
the  old  wolf  that  says 'are  you  upset  with  your  dad?'  Instead  I said: '...are  you  happy  that
your  dad came  home?'  and he said: 'I  was  happy  that  he came  home,  but  I wish  he would
have  spent  more  time  with  me."'
Intenriewer:  "Well  that's  articulating  it pretty  well."
Person  2: "Yes,  and you  don't  know  what  time  of  day  you  should  really  be asking  these
questions,  but  it seems  like  they  do relate  to you  best,  you  know,  if  you  lay down  by them
at night.  That's  the  only  time  they  really  air  themselves.  They  don't  have  to look  at you,
you  don't  have  to look  at them,  but  you're  saying  these  words,  and it's  like  your  bodies
are by each  other,  so they  feel  secure  that  you're  there  and.....both  of  them  have  been  able
to express  themselves  after  the lights  are out."
Interviewer:  "Um  hmrnm,  interesting"
Person  2: "In  all the  time....that's  the only  time  they  say a few  things....  and even  then
sometimes  they  still  don't  want  to talk. I said, '(grandchild),  maybe  you  should  write  to
your  father  and explain  that.'  And  he said, 'uh,  I don't  think  I want  to do that.'  So you
see they  don't  want  to hurt  their  parents....they'll  say anything  to protect  them."
Person  3: "Our  grandchild  came  to live  with  us because  her  father  comtnitted  suicide  and
her  mother  left  town.  Her  mother  lives  out  of  state  and so she does  go out  to visit  her  a
couple  times  a year  and speaks  about  every  5 days  to her  on the  phone."
Intewiewer:  "So  mom  contacts  her  child,(grandchild)  every  5 days?"
Person  3: "Yeah,  or  vice  versa,  I mean  we're,  it gets  expensive  for  them,  so we,  you
know,  try  to help  out."
Person  4: "Apparently,  their  biological  mother  was  frightened  that  they  (grandchildren)
might  call  them  periodically...  she does  have  an answering  machine  and sometimes  doesn't
return  the  calls....her  folks  live  close  by and help  her  out"
Intewiewer:  "Do  those  other  grandparents  ever  take  the  grandchildren?"
Person  4: "  They  have  taken  them,  one at a time,  overnight,  maybe  two  or  three  times  in
eight  years,  so it's  not  often...and  they've  stayed  with  their  mother  a couple  of  times."
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Inteiyiewer:  "Just  a couple  of  times?"
Person  4: "It's  just  a few  times,  it could  be more,  maybe  up to five  times  since they've
been  with  us."
Relationships  Between  Grandparents  and their  Children:
One  question  was  designed  to get  at what  kind  of  relationship  existed  between the
grandparents  and their  children  (grandchild's  parents).  It  asked:  "How  does  it work  with
their  parents  and you? Could  you  explain  a little  bit  about  how  you  feel  toward  them  and
how  that  relationship  is?"
The  author  found  a wide  range  of  responses.  From  a grandparent
who  feels  no animosity  for  their  son (person  1) to a grandparent  who  confronted  his
son on his financial  obligation  to his children  (person  4), to a grandparent  who  was  so
frustrated  with  her  son that  she was  relieved  when  he left  the  household  and left  her  alone
with  the  grandchildren  (person  2) these  grandparents  exhibited  understandably  conflicting
feelings  toward  their  children  who  had  left  their  own  children  for  their  parents  to raise.
Person  1: "Well,  I treat  my  grandchild  like  I did  any of  our  other  kids. As  far  as I'm
concerned  he's  our  number  six.  Ah,  (grandchild's  father)  is still  my  son and I love  him
dearly,  he's  been  a very  precious  boy  to me.  And  just  because  we  have  (grandchild)  that
does  not  affect  my  relationship  with  (son).  I treat  (son)  like  a son and I treat  (grandchild)
like  a son, and I guess  I see no difference."
Person  2: "Oh,  very  seldom  does  their  mother  call  up and say 'can  the  kids  come  over?'
Their  other  grandmother  is the one that  usually  calls,  like  at Christmas  time,  and she
invites  the  children  over  for  Christmas  day.  That's  her  day  for  her  family  and she hasn't
excluded  them.  She's  always  included  them.  And  then,  well,  when  our  son lived  with  us,
when  he wasn't  working  he'd  sleep  late  in the  morning  so he wasn't  any  help  in getting  the
children  ready  for  school.  And  he'd  get  up and take  his shower  and eat and whatever,  and
he'd  always  make  sure  that  he had someplace  to go in the  evening.  So, he never  helped
us, with  the  children.  It  was  like  they  were  like  our  children,  and you  take  care  of  them."
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Interviewer:  "So  he never  took  responsibility  even  when  he was  living  in the  same house
as you."
Person  2: "No,  no, in fact,  it  just  made  it so hard;  it was  like  he was  a child  too......and
then  you  had to kind  of  work  around  his schedule  and prepare  this  food  and stuff,  it was
terribly  frustrating.......and  at that  time  my  spouse  was  still  working."
Interviewer:  "So  you  were  alone  with  this  pretty  much."
Person  2: "Every  day.  If  the  kids  missed  the  bus or something  like  that,  well  he (son)
wasn't  up to take  them  to school;  maybe  on a rare,  rare,  occasion."
Inten'iewer:  "Were  you  ever  able  to  talk  to him  about  that  or  ask him  to pitch  in more?"
Person  2: "Yeah,  but  it  just,  it didn't  work  out.........  You  know,  I don't  think  it was  that
he absolutely  didn't  care,  it's  just  that  he, he just  planned  his life. And  he did  what  he had
to do.  There  was  no question  as to whether  he could  do it or  not.  and there  was  no sense
to say someting,  you  know,  'I  think  you  should  just  stay  home  with  your  children
tonight.'  you  know,  because  you  might  end up in an argument,  which  would  make  the
whole  household  unhappy.  Although,  I do feel  that  you  can feel  that,  you  know,  in the  air,
even  when  words  aren't  said sometimes."
Person  3: "Oh  we  get  along  just  fine,  ah, they  don't  show  any interest  in taking  my
grandchild  firom  me. Ah,  but,  we've  been  to visit  back  and forth  and we  talk  on the
telephone  and they  say they're  coming  home  for  Christmas  and we're  going  out  this
surnrner,  so they  have  a real  good  relationship  with  us.  A  very  good  relationship.......
(Granddaughter)  went  out  there  the  day after  Christmas."
Inteiyiewer:  "Then  how  did  that  go?"
Person  3: "It  went  fine,  it's  a little  hard  on her  when  she comes  back;  she gets  a little
weepy,  because  she has to leave.  She thinks  it would  be better  if  they  came  to visit  her
because  she has to go all the  way  out  there  and leave  them,  but  after  a couple  days  she's
back  in the  swing  of  things."
Person  4: "Well,  we  don't  say anything  derogatory  about  the  parents,  but  the children  do
hear  others  mention  things  at times.....and  it's  a, somewhat  derogatory.....others  in the
relationship  sometimes  may  speak  when  we're  present,  and my  son-in-law  will  caution  him
not  to because  we  don't  think  it's  appropriate.  But,  a, we  get  along  with  their  mother  and
dad and very  well  with  the  other  grandparents  and we  get  along  as well  as we  can with  our
son.....but  on the  surface  we've  been  on good  terms  always  with  their  mother  and with
their  dad....even  though  we  do discuss  this  with  our  son about  you  know,  some  of  his
financial  responsibilities  which...he  hasn't  been  responsible  at all."
Interviewer:  "And  when  you  discuss  this  with  him,  what  is his response,  usually?"
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Person  4: "Well,  his response  generally  is he just  doesn't  have  the  money...  and how he
spends  it.........  he's  never  been  a good  money  manager....."
Changes  with  Friends:
The  Jendrek  study  compared  'changes  in lifestyle'  in four  areas. One  of  those
areas  was  'changes  in relationships  with  friends'.  Two  questions  in this  study
concentrated  on this  area  also.  They  asked:  "When  you  became  responsible  for  your
grandchildren,  how  did  you  explain  it to your  friends?"  and "How  do your  friends handle
the  fact  that  you  have  this  responsibility  now?  Has  your  relationships  with  your  peers
changed  because  of  the  grandchildren?"
The  author  found  that  all of  the  grandparent's  friends  in this  study  knew  what  was
going  on with  the  grandchildren.  Most  of  the  friends  could  see a custodial  relationship
corning.  There  were  traumatic  situations  for  the  grandchildren  (person  3) which  the
grandparents  had to intervene  on and there  were  parents  who  just  admitted  that  they
couldn't  parent  (person  4).
Person  1: "That's  really  hard....I  guess  we  just  explained  that  (grandchild)  needed  a
home,  that  he was  living  in  a very  undesirable  environment  and we  felt  it necessary  to step
in and take  physical  custody  as well  as legal  custody......this  is eight  years  ago."  All  of  our
friends  accept  him  real  well.  We  have  Bible  studies  once  a week  and we  take  him  to them.
He  is the only  child  there  and they  all have  been  super  to him. We  go out  to dinners  and
so forth  and he goes  along. He  is the  only  child  that  goes,  so he's  with  a lot  of  adults.
He's  part  of  our  life."
Person  2: "Our  grandchildren  had spent  so much  time  with  us prior  to  the  time  when  they
were  left  with  us. And  then,  it, um, all of  our  friends  knew  that  their  parents  were  not
responsible  people.  And  they  knew  that  the kid's  mom  had a pretty  vicious  temper.....that
was  eight  years  ago."
Interviewer:  Can  you  remember  how  your  peer  relationships  were  before  you  had  the
kids  fiill  time  and then,  after?"
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Person  2: "Most  of  our  friends  say 'we  think  about  you  often  and we  don't  know  how
you  do it,' I guess  we've  heard  that  statement  so many  times. And  I said awhen  you  do it
day  after  day  after  day, it becomes  a way  of  life.'  But  there  are times  when  I feel  that  we
can't  do things,  with  our  friends;  and I do think  they  hesitate  in asking  us, because  they
know  it's  an extra  burden  on us to get  a sitter,  and that  has happened.  We  used  to meet
with  my  sister  and her  husband.  We  used  to go out  to eat with  them  a lot. We  use to call
each  other  up on a Friday  night  after  work  and decide  where  to meet  and that  doesn't
happen....any  more.  It's  like  a special  thing  that  you  have  to make  arrangements  for  and
sometimes  it  just  doesn't  work  out.
So, and I do know  that  (spouse)  and I haven't  done  as much  as we  would  if  we
didn't  have  the children,  with  others  our  age,  I know  that  for  a fact  because  (spouse)
always  stops  to consider  what  it's  going  to cost. (Spouse)  says 'well,  for  what  it's  going
to cost  us in a sitter,  we  might  as well  take  them  along  and they  can eat on it.' And  I say,
well  that  doesn't  make  for  a very  relaxing  time.  And  he says  well,  we  really  can't  afford
that.'  So,it'samatterifyougoornot,youknow,itiskindofhard."
Interviewer:  "Right."
Person  2: "But  I don't  think  that  anybody  has looked  down  on us for  it.
Person  3: "We  really  didn't  have  to (explain  this  to our  friends)  because  it was  a bad
situation.  My  daughter  just  disappeared,  and we  didn't  know  where  she was  for  about  3
years.  So, and then,  after  she disappeared  (grandchild's)  father  cornrnitted  suicide  and so
we  were  more  or  less...it  was  not  a, you  know,  a pleasant  situation  when  we  got  her  but
everybody  knew  what  was  going  on in our  lives,  so it didn't  surprise  them.  And  we  had
had her  a lot  before  all this  so she was  kind  of  a member  of  our  family  anyway.....but  it
does  cut  into  your  social  life. People  don't  call  us at the  spur  of  the  moment  now  to go
out  for  dinner.  In  the  past  it was  nothing  to  just  call  somebody  and say: alet's  just  go,'  we
don't  do that  any  more."
things  were  going.....
Person  4: "Yes,  by osmosis...no  it  just  sort  of  happened,  they  could,  most  of  our  friends
and relatives,  could  see this  corning...you  know...even  while  the children  were  with  their
mother  for  a short  period  of  time,  well,  we  were  there  so much,  it  just  didn't  appear  that
Intewiewer:  "So  your  friends  knew  the  situation  just  by  the  fact  that  the  children  were
over  at your  place  so much  even  before  they  came  to live  with  you.
Person  4: "Sure,  in fact  when  we  finally  had the  children,  they  were  with  their  mother
while  their  dad was  out  of  state, their  mother  decided  to go there  to meet  him  and she just
told us ' you  take  care  of  the kids,  I'm  just  not  capable  of  it."'
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Changes  with  Families:
In  the  Jendrek  study,  another  area  looked  at ochanges in relationships  with
families'.  This  study  asked  specifically  how  the  grandparents  work  out  their relationships
with  their  other  grandchildren.  It  also asked  how  they  felt  about  their  "two-tiered"  role as
grandparent,  to some  grandchildren  and as parent,  to others.
The  author  found  this  to be one of  the  most  challenging  areas  for  grandparents.
The  grandparents  in this  study  felt  pulled  in several  different  directions,  especially  when
there  were  grandchildren  of  the  same age as the child  or  children  they  were  raising.  Pay
special  attention  to  what  persons  2 and 3 said. One  grandparent  (person  1) felt  a lot  of
support  from  the  family,  no corflict  with  other  grandchildren,  possibly  because  his
grandchild  is treated  as a child.
Person  l: "We  have  a very,  very  supportive  family.....we  went  on vacation  for  a week
and our  grandchild  lived  with  our  other  daughter  and her  husband.  And  we  have  another
daughter  and family  that  live  in the  twin  cities  and they  have  been  very  supportive.  And
there  is another  uncle,  from  out  of  state,  who  is a real  good  buddy  to (grandchild).  Those
two  get  together,  I tell  you,  they  just  giggle  when  they  first  see each other  they're  so
happy  to see each other."
Interviewer:  ....Sotheextendedfamilyhasreallybeenastrengthforyouinraisingyour
grandson."
Person  l:  "Very  definitely."
Interviewer:  "How  do you  work  out  your  relationship  with  your  other  grandchildren.
How  do you  deal  with  the "two-tiered"  role  with  your  grandparenting,  i.e. some
grandchildren  are with  their  parents  and one is with  you?
Person  1: "Well,  I really  don't  feel  it's  a two-tiered  role  at all. We  have  five  other
grandchildren  and they  are grandchildren.  They  call  us grandma  and grandpa  and  we  react
to them  like  any other  grandparents  would  react. (grandchild  who  lives  with  them)  calls
us mommy  and daddy,  we're  mornrny  and daddy  to him,  not  grandma  and grandpa.  And
so as far  as I'm  concerned,  there  is really  no conflict  there,  he is our  sixth  child."
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Person  4:  ........It's  difficult  because  you  like  to treat  your  grandchildren  the same and
it's  hard  because,  you  actually,  you  have  to, enforce  everything  with  the  grandchildren
who  live  with  you  and those  that  don't,  you  know,  you  can enjoy  them  but  yet  it's  totally
different  because  the  relationship  is so....we'd  like  to have  it that  way  with  all four  of
them,  the  way  it is with  the  two  that  aren't  with  us, but  it didn't  work  out  that  way.  And
it does  make  it hard  when  the four  of  them  get  together  because  you're  treating  two  like
children  and the other  two  like  grandchildren."
Person  2: "That  is the  most  difficult  thing  in the  world  to me.  and when  we  decided  that
we  were  going  to allow  (grandchildren)  to live  in our  home  with  us, we  talked  about  it
with  our  daughter  and we  talked  about  it with  our  son in law  and that  subject  was  never
brought  up...about  how  we  were  going  to handle  our  other  grandchildren.  Well,  and I've
already  explained  how  close  they  are in age. When  the  four  of  them  get  together,  whether
at our  home  or someplace  else, there's  always  a hassle. And  consequently,  we  cannot
treat  our  other  grandchildren  any different  than  we  do (grandchildren  - who  live  with  us),
so they  get  reprimanded  to a point,  except  my daughter  and son-in-law  are very  good  with
their  children  and they  seem to recognize  the  fact,  when  things  get  pretty  hairy,  should  we
say, that,  hey, we've  got  to separate  the  two  families.  They  go their  way  and it does  work
out....  All  four  of  those  children  are very  strong  willed.  Very,  very  seldom  does  one,  you
know,  say a real  nice  thing  to each other.  That  would  be so good  to hear....and  just
recently  I said something  to my  daughter,  I said ' you  know,  I just  want  you  to know,  that
it is difficult,  I says, we're  just  trying  to treat  them  all squarely  like  when  we  went  on
vacation.  We  didn't  bring  back  anything  extra  for  any of  the  grandchildren  because  of  that
feeling,  I don't  want  to have  the other  grandchildren  feel  like  they're  being  left  out. And
sometimes  it is difficult,  but  um,  I think  the  children  have  handled  that  well...and  their
parents.  They  (non-custodial  grandchildren's  parents)  just  really....they  realize  we're  like
parents  to (custodial  grandchildren).  And  I think  if  you  can  talk  about  it openly,  it really
helps."
Person  3: "Well,  I think  your  first  feeling  is 'guilty'  because  you  don't  give  them  all equal
time. And  it's  only  natural,  that  when  one is lives  with  you,  you  treat  them  like  your  own
child,  not  a grandchild.  You  really  have  to balance.  I have  eight  more  grandcildren.....
and you  want  them  to come  spend  weekends  and try  to keep  involved  with  them  as much
as possible,  but  it's  not...it  makes  a big  difference.  And  sometimes  I think  they're  jealous
of  (custodial  grandchild)  and I try  to explain  (custodial  grandchild)  lost  her  parents,
wouldn't  you  rather  have  your  parents  than  grandparents  full  time?  Hopefiilly  they
understand. It's  tough,  I tink  it's  harder  on the  other  grandchildren,  then  they  make  me
feel  guilty  "
Interviewer:  "Do  they  make  cornrnents  now  and then?"
Person 3: "Yeh,  they'll  always  say you  know,  (custodial  grandchild)  has everything,  or
things like that. And  then  of  course  when  they're  over,  I let them  get  by with  more  than  I
let (custodial  grandchild)  get by with  because  I have  to be more  strict  with  her  because  of
her ADHD(Attention  Deficit  Hyperactivity  Disorder),  so then  she gets  irritated  because
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they  get  to do everything  and she has to go by  the  rules.  So, it's  a no-win  situation.  But
as kids  they  get  along  wonderful,  she shares  with  them  and there's  no problem.  But  I
think,  deep down,  I think  they  really  feel  they're  getting  the short  end of  the  deal."
Interviewer:  "Even  though  you,  as an adult,  know,  that  (custodial  grandchild)  got  the
short  end  just  by virtue  of  her  parents  being  gone."
Person  3: "Yes,  and I think  as they  get  older,  they'll  see more  of  that  as time  goes  on.  It
was  amazing........  the first  thing  that  comes  out  of  their  mouth  is (custodial  grandchild)
has this,  (custodial  grandchild)  has everything.  It's  just  amazing  where  their  priorities  lay.
Inteiyiewer:  "And  they're  looking  at material  things?"
Person  3: "Yeh,  the TV  or something  like  that. I'm  sure  she'd  rather  have  a mother  and
father  instead  of  a TV."
Work  Relationsips:
The  next  questions  in this  study  zeroed  in on work  and income.  One  question
asked  by  the interviewer,  'If  you  work,  how  has this  changed  or altered  your  work
relationships  or  work  life?'  had a variety  of  answers  which  ranged  from  people  working
full  time  to some  who  work  part  time  to grandparents  who've  been  retired  for  some  time.
The  author  found  a wide  range  of  responses.  Person  3 found  her  work  life  to be
more  disciplined  as a result  of  having  a grandchild  living  with  her. Note  how  person  1
talks  about  the  attachment  relationship  between  grandchild  and uncle.
Person  l: "I'm  retired  now  "
Interviewer:  "So,  but  you  had  your  grandchild  when  you  still  were  working,  didn't
yOu7T
Person  l: "Very  definitely..  and ah..."
Interviewer:  "And  how  did  that  work  out?"
Person  1: "The  same as it did  with  the other  five  kids,  I mean  I went  to work  every  day,
the same as I did with  them,  so as far  as my  relationship...  he was  just  an extension  of  our
family.
60
Interviewer:  "And  your  wife  was  home  with  him?"
Person  l: "And  she has always  been  home  with  the  kids,  like  she says, she's  been  a mom
for  37 years  and nothing  really  has changed."
Inteiyiewer:  "When  did  your  last  one leave?"
Person  l: "He  was  still  here  when  (grandson)  came.  So our  youngest  son was  in high
school."
Intewiewer:  "And  how  old  was  he?"
Person  l: "16  years  old....and  another  son was  at the  University  of  Minnesota  at the  time
and he graduated  about  a month  after  we  got  (grandson)  so he lived  at home  for  three
months  until.....  his  job  worked  out....but  this  developed  a close  relationship  between  this
son and (grandson).  He  played  with  (grandson)  a lot  and would  throw  him  up in the  air
and catch  him  so those  two  had a very  close  bonding  that  first  winter.  And  (grandson)
looks  forward  to going  out  to see this  uncle  and he, (grandson)  and I have  backpacked  up
into  the  mountains.....(grandson)  was  just  5 years  old  when  mountain  climbing  and he
carried  25%  of  his body  weight  in his backpack  just  like  the  rest  of  us did  and as long  as
he was  hanging  onto  (uncle's)  hand,  he (grandson)  could  do anything,  he could  scale
anything.  That  was  all the  sense of  security  that  he needed.  He'd  just  feel  (uncle's)  hand
and he would  go anywhere  and do anything."
Intewiewer:  "Well  that  is really  neat  to hear  how  he bonded  with  his uncle  like  that."
Person  2: "I  was  working  when  the (grandchildren)  first  came.  I am an RN. but  I had
given  up working  as an RN  when  our  son was  a teenager.....you  just  could  not  trust
whether  he was  going  to get  up in the  morning  and go to school  or  whether  he'd  be home
doing  something  that  he shouldn't  be doing.  And,  ah, it was  like  you  had  to kind  of  have
a job  where  you  could  come  home  unexpectedly,  unfortunately.  Our  daughter  was  a
totally  different  situation.  She was  very  responsible.  She had a car and she came  home
from school  whenever  she felt  it was  time  to come  home.  She had a job.  Our  son  had
jobs....and  when  he was  at work  that  was  the  most  relaxing  time  for  us. He  was  just  a
rascal. Then  I went  into  part  time  sales. That  was  a lot  of  fun....I  did  really  well.  I even
won  a trip  to  Europe."
Intewiewer:  "So  when  the  grandchildren  came  were  you  still  working  in that  sales  jobT'
Person  2: "Yes  I was."
Intewiewer:  "So  there  must  have  been  a gap between  when  your  kids  left  and when  the
grandchildren  came?"
61
Person  2: "Not  too  much.....not  long  enough...(laughter)....let's  see three  years,  only  a
three  year  gap."
Person  3: "I  do work...and  having  my  grandchild....  has worked  to my  advantage  because
I don't  work  overtime  anymore."
Interviewer:  "So  you  have  a good  excuse  to get  off...
Person  3: "Yes,  now  I always  leave  at 4:00......I  work  in a real  small  office,  it's  just,
practically  all family.  And  before  I felt,  oh if  there  was  something  to do I should  stay  and
do it because  we're  pretty  flexible  there. But  now  I say aI have  to go home,'  and I leave
and it's  really  nice......It's  amazing  how  much  more  time  I have  for  my  home  life  now  that
I have  (grandchild).
Interviewer:  "It  sounds  like  you've  scheduled  your  time...you're  more  disciplined  with
your  time,  because  of  your  grandchild  being  with  you  and it's  worked  to your  benefit  in
this  way."
Person  3: "Absolutely.......I  thought,  you  know,  you'll  never  get  this  done  if  you  come
home  but  I'm  managing  to get  all of  it done.......I  just  don't  take  the  lunch  hours  and
coffee  breaks,  I just  think  I've  got  to get tis  done  now  and I sit down  and do my  work
and I'm  out  of  there. Which  is much  better  than  taking  breaks."
Person  4: "I  work  part  time  and am retired......(spouse)  seems  to think  I should  be home
more...well,  I don't  think  she minds  too  much  if  rm  home  when  the  kids  get  here.....since
(spouse)  has been  sick,  I've  been  up with  them  every  morning  to get  them  lunch  and get
them  off....."
Budget  Challenges:
The  literature  demonstrates  a dramatic  challenge  in the  budgets  for  grandparent
headed  households.  The  question  about  income  states,  "How  has your  income  been
affected  with  this  added  responsibility?  What  about  health  insurance  for  the  children?"
Most  found  their  budgets  stretched  due to the  added  responsibility.  However,
none  of  the grandparents  complained  about  having  the grandchildren.  They  seemed  to
accept  their  responsibility  and the situation.  This  sample  of  people  were  fairly  reluctant  to
ask for  any  help  from  government  to raise  their  grandchildren.  In  most  cases the  local
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authorities  did  not  even  know  these  grandchildren  had been  living  with  someone  other
than  their  parents.
Person  l: "Of  course  it adds  one more  mouth  to feed  and he plays  hockey.  If  you  know
anything  about  hockey,  that's  an expensive  sport.  He  plays  11 months  of  the  year,  the
month  of  September  is off. But  there's  ice time.....ice  costs  about  $100  an hour  and it's
divided  between  all the participants.  So it's  an expensive  sport,  and so there's  been  school
expenses  and clothing  expenses  and he does  eat. I've  been  very  fortunate,  I've  been  able
to carry  him  on my  (former)  company  insurance  policy,  as a dependent,  just  as if  he was
our  child,  so that  was  never  any  problem.  But  I am  just  about  64 years  old  now,  when  I
am 65 my  company  insurance  policy  will  run  out...  and we're  aren't  sure  how  we're  going
to handle  the  insurance  problem  at that  point.  Finances  now,  there's  no problem,  but  I am
not  putting  any  money  away  for  (grandson's)  education  which  could  be a problem  down
the  road. I'll  be 73 years  old  when  he graduates  from  mgh  school  and I'm  not  sure  how
he will  be educated.  We  own  our  own  home. Possibly,  the  only  way  I can see now  that
we'll  be able  to send him  to college  will  be able  to liquidate  the  house  and take  our  equity
from  the  house  and use it for  an education.  That's  something  we'll  face  when  the  time
comes."
Interviewer:  "So,  all this  time  that  you've  had (grandson),  now  he hasn't  been  getting
child  support  from  either  of  his parents?"
Person  l: "That's  right.  We  have  legal  custody  from  the  family  court.  Both  of  his
parents  are classified  as, uh, non-custodial  parents.  Uh,  (grandson)  uh, will  remain  with  us
and there  will  not  be a new  custody  hearing  unless  someone  can prove  that  he is physically
or  emotionally  abused  in is  present  environment.  So, unless  someone  could  prove  those
conditions,  ah, there  will  never  be another  custody  hearing."
Intewiewer:  "So  that  feels  good  to you?"
Person  1: "Yes,  and in our  custody  papers  we  did  not  ask for  support  from  either  one of
his parents.  Ah,  it was  left open,  I believe,  that  we're  not  asking  for  any  child  support  at
this  time,  I believe  was  the  wording.  But,  ah, we  don't  anticipate  ever  asking  for  any  help
from  them."
Interviewer:  "OK,  what  about  the authorities,  either  the state  or  the  county.  You  have
physical,  legal  custody  but  the county  has never  paid  any respite  care, or  offered  any
services  to help  you  care  for  your  grandchild?"
Person  1: "The  county  or state  or  governrnent  in any shape  has never  been  involved  at all
in (grandson's)  care. They  (laugh)  don't  even  know  he exists  is the  answer  to that."
Person  2: "OK,  uh, when  the children  came  to live  with  us, I called  our  HMO  and they
said if  we  wrote  a letter  and there  was  three  reasons  we  had to give  them  for  wanting  to
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have  them  on our  policy  and one of  them  was  the  fact  that  we  were  going  to raise  them  to
adulthood.  I don't  remember  what  the other  two  were,  but, anyway."
Interviewer:  "That  was  enough,  huh?"
Person  2: "Yes!  That  was  enough,  but  there  was  three  reasons,  and, but  they  accepted  it.
So they're  on our  insurance  policy.  It's  costing,  like,  since  (spouse)  retired  now,
something  like  $400  a month.  And...well,  (spouse)  retired  two  years  ago and things  have
been  going  along  pretty  good,  but  we  can't,  at the drop  of  a hat, go on  vacation  or  do
tings  we'd  like  to  be doing;  we  have  to, kind  of  watch  it. And  then  (spouse)  has worked
part  time....doing  odd  jobs,  which  has helped,  but  without  that  supplement  I think  it would
have  been  pretty  tight."
Interviewer:  "Right,  right....so  there  is still,  to this  date,  no county  funding  at all wich
has followed  these  children?"
Person  2: "No,  not  at all."
Interviewer:  "And  no child  support  from  the parents?"
Person  2: "{Jh  huh."
Intewiewer:  "So  you've  basically  been  doing  it on your  own,  which  ever  way  you  can."
Person  2: "In  fact  we  had some  other  added  expenses;  our  son was  going  to....well  he
actually  did  start  a business  and we  helped  him,  financially,  with  that....  then  (spouse)
ended  up signing  for  a car. And,  I don't  know,  I don't  really  remember  all the details,  but
we  ended  up paying  for  that  car. But  now  that's  all paid  for,  so that  has helped  too.
Interviewer:  "And  that's  the  car  that  your  son was  driving?"
Person  2: "Yes,  but  we  couldn't  not  pay  for  it....because...
Interviewer:  "Because  (spouse's)  name  was  on it."
Person  2: "Yeh,  (spouse's)  name  was  on it...and  if  he (son)  wouldn't  have  had  insurance
and something  would  have  happened....it  would  have  been  back  to us.  He  kind  of  had us
over  a barrel.  Let's  put  it that  way  "
Person  3: "Well,  we're  lucky  because  (grandchild)  gets  Social  Security.  So we  get  health
that  way  and....(grandchild)  carries  own  insurance.  And,  we  get  so much  for  the
education  because  with  our  age we  never  know  what  our  financial  status  is going  to be
so...it  really  hasn't,  I mean,  you  know,  probably  in the long  run  it's  cost  us money,  but  not
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enough  that  we  can't  make  due  with  Social  Security.....then  (grandchild)  has vision  and
dental."
Intewiewer:  "Then  that  insurance  for  dental  and vision,  is purchased  for  (grandchild)  or
what?"
Person  3: "No,  it comes  out  of  (grandchild's)  Social  Security......it's  a good  plan,  and we
need  it. For  dental  and glasses  alone,  it gets  to be a lot...."
Person  4: "It's  a, well  it's  more  expensive.  And  the  children  want  everything  their  peers
want  and....you  go shopping  with  them  and....all  these  things  cost  money,  but  they  don't
seem  to understand  that."
Interviewer:  "Right,  so basically  you're  living  on your  retirement  or Social  Security?"
Person  4: "Right."
Inteiyiewer:  "And  no support  from  either  parent...and  is the county  involved  with
supporting  the cildren  at all?"
Person  4: "Not  at all."
Interviewer:  "Have  you  ever  approached  the county  for  some  help?"
Person  4: "No,  I haven't...we're  going  to be looking  into  some  of  these  things  that  we
heard  about  here  (at  the  grandparents  group)....."
Interviewer:  "And  the children  are covered  by what  kind  of  insurance?"
Person  4: "By  my  group  policy,  I have  them  on my  family  policy...but  I have  to pay  the
total  cost  of  it.....by  having  the  children  on my  plan  it costs  an extra  $150  a month....."
Areas  of  Support:
The  author  attempted  to have  the  grandparents  in this  study  identify  all areas  that
they  see as supportive  or  areas  that  they  need more  support  in by asking  an all-
encompassing  question,  "Do  you  feel  you  have  enough  help  for  supporting  what  you  are
doing? (information  about  financial  help,  support  groups,  counseling,  help  from  the
schools,  etc.)?"
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The  author  found  that  the  schools  got  high  marks  from  the  grandparents  as did the
grandparent  support  group.  Areas  that  this  sample  of  grandparents  wish  offered  more
support  were:  extended  family  (person  3), insurance  coordination  and benefits  (persons  l
and 4) and spouses  (person  2).
Person  l: "Well,  the school,  I feel  has been  very  supportive.  I don't  really  feel  that
they've  treated  us any different  than  they  would  any other  parents  though.  They've  given
us the  same, a, type  of  support  they  would  give  any other  parent.  The  fact  that
(grandchild)  is Al)HD,  means  he needs  a little  more  help  at school  and I feel  the school
has done  a real  good  job  of  helping  him  and working  with  us, uh, and we  have  never  asked
for  any help  from  anyone  else."
Person  2: "Well,  since  we've  started  corning  to the  grandparent  sessions  we've  learned  a
lot......about  foster  care  and, ah, health  insurance.  Now  we  have  to take  the  initiative  to
follow  up on it.  Before  that,  I think  we  felt  a little  bit  trapped.  I guess  because  we  were
both...well  I'm  going  to be (53.... and (spouse)  is already  63, so we've  got  two  more  years
before  we  flip  over  to  Medicare...."
Interviewer:  "'And  that  changes  everything"
Person  2: "Yes,  yes, and I've  just  sort  of  felt  a little  bit  panicky  at times.  You  know  and
I really,  have  put  a little  bit  of  pressure  on (spouse),  hoping  that  (spouse)  would  really
look  into  this. Because  (spouse)  is the one that's  really  dragged  the  feet...  not  wanting  us
to get  any  help  from  the county  and...."
Interviewer:  "So  (spouse)  didn't  really  want  you  to be making  these  calls...
Person  2: "No,  no and I'm  not  going  to be making  them. I'm  going  to let (spouse)  make
the  calls. I just  think  it's  better  that  (spouse)  finds  this  information  out  first  hand,  rather
than  second  hand  from  me.....just  like  when  I heard  about  the grandparent  sessions  you
were  going  to start, well,  I was  all for  it. But  (spouse)  was  dragging  the  feet....I  says
you'll  really  like  it."
Person  3: "Well,  it's  a lot  different  raising  a child  now...personally,  I think  I get  more
support  now  than  I ever  did with  my  own  children."
Interviewer:  "Is  that  right?"
Person  3: "Yes,  everybody  seems  more  concerned,  you  know,  over  at (the  school),  I
have  to say that I've  been  real  pleased.  When  I felt  I had a problem  I could  go over  there
and you  know,  they'd  call  me and...I  really  get  a lot  of  support.  And  I'm  real  pleased.
And of  course  the  grandparents  group  has just  been  a delight.  We've  really  enjoyed  that.
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As a matter  of  fact  my  (spouse)  asked  if  I was  going  out  alone....(spouse)  wanted to
come(to  this  interview)  with  me. (laughter).  And  (grandchild)  wanted  to come....But
anyway,  I just  feel  good.  If  there's  anyplace  we  haven't  gotten  support  we  probably  could
have  used  it is with  our  children.......  they,  they  don't  offer  a lot  of  support.  If  I call and
ask, I will  get  something  for  it, or something  like  that,  but  they're  not...."
Interviewer:  "They  don't  step right  in and say "hey  mom  and dad  take  a night  off  and
we'll  take  (grandchild).
Person  3: "No,  no, exactly."
Inteiviewer:  ""Do  you  think  that  has anything  to do with  there's  a little  jealousy  on their
part  too?"
Person  3: "I  don't  think  they  even  think  about  it. I think  they  just  assume  that  this  is the
role  that  we  should  play.  You  know,  and I don't  even  think  it enters  their  mind.  Because,
I mean,  they  call  for  us to baby-sit  all the  time,  which  is fine,  I mean  we  enjoy  it. But,  ah,
I don't  get  a good  reception  if  I call  and say: could  you,  you  know,  could  you  take
(grandchild)  today....?  It's  kind  of, ah....they'll  do it but  it's  not,  you  always  get  the
feeling  you're  imposing  on them.  Now  granted,  they  all have  children."
Interviewer:  "You  need  relief  firom  parenting  too,  but  they  don't  feel  you  need  that."
Person  3: "They  don't  think  I need  that. I tink  they  think  we  have  everything  so under
control,  that  we  don't  need  them  to help  out. And  I mean, it's  not  that  they  don't  love
(grandchild)  dearly,  It's  just  a real  funny  reaction,  we  get. Pause. Or  I'll  call  up and say,
why  don't  you  send the  kids  over  for  the  weekend.  But  never  have  they  ever  suggested
the  same  for  (grandchild).....  Now,  to me, that  seems strange."
Person  4: "Well,  you  know,  as long  as you  get  by I guess  you  have  enough  help....but  I
do work  quite  a lot....if  I didn't  work  as much  as I did  there  would  be problems  meeting
the  needs...you  know  financially.  I feel  like  I have  enough  help  from  outside  resources,
you  know,  there's  a lot  there....there's  a lot  that  none  of  us understand  yet,  so there  might
be some  things....there  might  be some  help  that  we're  not  aware  of."
Interviewer:  "OK,  so you're  saying  that  if  you  didn't  take  these  side  jobs......you're
taking  them  to add income  to the  family."
Person  4: "Yes,  it's  a decent  enough  supplement.  And  I had  planned  that  when  I retired,
I'd  have  to do that....it's  very  difficult  to try  to save for  the children's  education,  which  is
a very  expensive  item  to think  about....and  they  talk  about  going  off  to college  as 'no  big
deal'  and they  don't  realize  it's  something  that  we're  going  to definitely  need  some  help
with,  you  know....if  we  didn't  have  the  expenses  now.."
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Physical  Health:
The  physical  health  status  of  this  group  of  grandparents  varied  from  very  active  to
feeling  ill. The  question,  'How  is your  health  holding  up?'  was  aimed  at determining  how
raising  grandchildren  impacted  these  grandparents'  health  status.
The  author  found  that  there  was  a worry  running  through  most  of  the  grandparents
in this  study.  They  hoped  that  their  health  would  hold  out  long  enough  to get  their
grandchildren  through  high  school  (persons  1 and 2). Most  were  optimistic  and said  that
their  health  was  holding  out  so far  (persons  1, 3 and 4)
Person  l: "Well,  at this  point  in time  I am, ah, I feel  I'm  fairly  healthy.  Like  last (week)
we  were  at the end of  (grandchild's)  hockey  season,  and we  had a father  and son hockey
game,  uh, there  was  no question  about  it. I was  the  worst  hockey  player  on the  ice.
(Laughter)  I'm  sure  that  I could  have  done  a better  job  oh, uh, 30 years  ago than  I did
last  night,  but  I'm  still  able  to skate."
Inteiaviewer:  "Well,  were  you  vertical  more,  or horizontal  more?"
Person  l: "No,  I didn't  fall  down  at all. It's  just  that  some  of  our  dads  were  former
hockey  players  and are present  day  hockey  coaches  and are some  real  superb  hockey
players.  And  there's  no way  I that  could  skate  with  them.  In a straight  line, I think  I
could  keep  up with  any  kid  out  there  on the  ice. But  that  is only  in a straight  line.
(Laughter).
Person  2: "Like  the (grandchildren's)  grandparents  have  said: 'we  know  that  we  do not
have  the energy  to raise  them......and  she recognized  that,  where  as, I certainly  didn't.  I
didn't  recognize  that  fact;  I had all the energy  in the  world,  I was  what,  52 years  old  you
know,  I could  do this,  you  know,  like  anything  else I had  to do. But  then  when  you  get
sick  you  realize  you  really  don't  have  the energy.  I can honestly  say that  I've  held  up
most  of  the  time  until  I got  sick.....and  I'm  beginning  to get  my  energy  back  now....you
really  have  to take  it easy. But  you  don't  know  how  easy you  have  to take  it; or  you
don't  even  know  if  you've  over  done  it until  it's  too  late. You  might  feel  good  and you
do this  and you  do that  and then  you  think,  "no,  I shouldn't  have  done  that.
Intewiewer:  "Sounds  kind  of  like  the Chicken  Pox.  You  don't  know  you've  been
exposed  until  they  pop  out."
Person  2:  (laughter).  "Oh,  gosh,  but,  and oh, sometimes  when  (spouse)  isn't  feeling
well,  then  I feel  OK,  and vice  versa,  so between  the  two  of  us we  have  managed.  But  I
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honestly  have  to tell  you  this,  if  anything  happened  to (spouse)  I don't  know  if I could do
it. I really  don't  know  if  I could  do it. I think  if  they  were  just  docile  children  that didn't
talk  back  to you  and didn't  challenge  you  like  (grandchildren)  do, I could  handle  it; you
know,  they  could  be a comfort....but  (grandchildren)  question  everything.  They  can say
things  that,  just,  whew,  you  know,  they're  things  you  really  don't  like  to hear;  that  really
can upset  you.  Like  I cannot  take  both  of  them  shopping  at the  same time  and come  back
sane....I  don't  even  know  why  I try  to do it.....the  kids  said: 'let's  go to the  mall  of
America.'  And  just  the  thought  of  walking....normally  I could  do that,  but  with  being  sick
I couldn't  do that. I could  not  think  of  it."
Person  3: "Well,  it does  poop  you  out.  I mean,  I'm  tired  at the  end, when,  when,...but  we
get  up  early.  I mean,  I get  up  at 5:00.....I  have  to have  some  peace  and quiet  in the
morning.  That's  when  I drink  my  coffee  and read  my  paper......so  at 10:30(PM),  I'm  in
bed, but  (grandchild)  goes  to bed  at, between  8:30  and 9:00. And  (grandchild's)  the  best
kid  about  that. I mean,  when  I say it's  time  to go to bed (grandchild)  goes  to bed and
there's  never  anything...Yeh,  it's  really  nice."
Person  4: "So  far  I do feel  up to this,  ya."
Worries:
In  an attempt  to see what  areas  of  support  may  yet  need  to be developed  for  these
families  and  the  implications  for  public  policy  in  making  decisions  which  may  impact
them,  the  author  asked  several  questions  about  the  future.  The  first  one asks, "What  are
your  worries  for  the  future?"
The  author  found  themes  of  worries  about  income,  insurance  and how  the  children
would  turn.  Real  fear  about  the age difference  seemed  to come  out  with  this  question.
Note  persons  1, 2 and 4's  responses.  One  grandparent  had  no worries  about  the  future
because  she felt  young  and her  grandchild  was  financially  secure  (person  3).
Person  1: "Oh  of  course,  when  you  get  to be my  age health  is always  a concern.  The  fact
that  rm  in good  health  now,  I do a lot  of  bicycling  and roller  blading  and things  like  that,
so my  health  is real  good.  At  64 that  could  turn  anytime.  My  dad  was  a semi-invalid  at
my  age. He  had is  first  heart  attack  at age 55 and it was  just  a 15 year  declining  health
period  until  he did  die. But  ah, at this  point  I'm  in better  health  than  he was  at my  age....I
guess  health  is something  we  don't  count  on.  I guess  one  real  major  concern,  all the  years
all our  other  kids  were  growing  up, I was  looking  forward  to no farther  than  putting  them
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through  college.  As  far  as I was  concerned,  that  was  the  end of  my  role. I hadn't  planned
for  retirement  of  any sort  and I always  told  the  kids  to get  the  best  education  they  could  so
they  could  take  care  of  me when  I got  old. So that  was  the  instnictions  I gave  my  kids,
saying  I'm  not  saving  for  my  future.  The  better  education  you  get,  the  better  you're  going
to be able  to  take  care  of  me. And,  so, that  was  my  goal. And  now,  with  (grandchild),
things  are different.  I don't  look  ahead  and see that  I will  have  the money  when  he
graduates  from  high  school  to send him  to college.  I will  need  help  at that  point,  from
someone,  somewhere.  Whether  it will  be from  the  other  kids  (grandparent's  adult
children)  or where  it will  come  from,  ah....  the  kids  have  pretty  much  taken  on the  help  of
(grandchild).  Like  I said, we  go away,  they  will  take  him  a week  at a time.  They've  been
very  supportive.  But  they  have  their  own  families  that  they  are going  to have  to put
through  college.  Ah,  I don't  think  we  can expect  them  to do that. So, yes, education  is a,
a, very  big  question  in my  mind."
Interviewer:  "And  insurance."
Person  l: "Yes,  and insurance.  In another  year,  what  are we  going  to do for  insurance,
not  only  for  (grandchild),  but  for  (spouse).  Ah,  she is 8 years  younger  than  I am, so she
will  not  be eligible  for  any Social  Security  benefits  like  I will  be at age 65."
Person  2: "Well,  of  course,  your  utmost  desire  is that  they're  (grandchildren)  going  to be
good  citizens  and law-abiding  people,  in this  day  and age. And  you  hope  that  they'll
always  be able  to keep  their  faith.  And  you  want  them  to be happy  and you  want  them  to
be well  nourished....and  you  just  hope  that  everything  will  go well  for  them.  And,  boy,  if
you  start  tinking  10 years  ahead,  you  may  as well  close  the  book.  Because,  it's  just  too
hard  to t.ink  about  it. You  have  to  take  it a day at a time  and you  have  to say this  is why  I
do this,  because  of  my  faith  and because  of  morals,  and all I can do is tell  you  this  and
hope  you  live  up to this. But  if  you  start  thinking  10 years  ahead,  it's  too  mind-boggling.
You  know, it'll  just  about  get  you.  So immediately  I just  have  to quit  thinking  that  way
and think  of  today,  you  know...
Person  3: "No,  I don't  think  so, I think  ah, financially,  (grandchild)  will  be very
stable and I hope  she'll  be able  to get  the  best  education  she can.... I'm  very  confident
that (grandchild)  will  do good........I  don't  worry  about  the  future,  and it's  probably
because  I don't  feel  that  old  right  now."
Person  4: "What  happens  when  (spouse)  and I turn  65 and lose  our  health  coverage.
Those  are the  kinds  of  things  we  don't  have  solutions  to."
Interviewer:  "Let's  see, when  you  reach  65 you're  no longer  going  to be purchasing
health  coverage,  you'll  be on...?"
Person 4: "Then  I'll  be on  Medicare,  then  you're  on Medicare  supplement  but  I can't
cover  the kids....unless  they  were  adopted  or something.....those  are the  things.....it
bothers me...our  system  will  spend  so much  money  to pay  for  children  and health  care  and
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everything  for,  you  know,  for  kids  that  have  kids.....and  yet,  grandparents  that  step in
because  they  have  to, have  a difficult  time  getting  any  help....it's  a strange,  it's  a very
strange  situation  that  we  have  here  in this  country.......it's  interesting  now  to listen  to  the
Governor's  proposal  on kids  having  kids...I  think  it's  a good  one."
Hopes  and Dreams:
The  next  question  asks, "What  are your  hopes  and dreams  for  the  future?"  The
author  found  a great  amount  of  strength  in the grandparent's  answers.  They  hoped  to
remain  healthy  enough  for  their  grandchildren  (person  1),  wished  their  own  children  would
realize  their  responsibilities  and begin  to step in with  their  own  children  (person  4) and
that  their  grandchildren  would  have  a better  married  and adult  life  than  the parents  had
(person  3),
Person  l: "Well,  I would  like  to remain  healthy  long  enough  to get  (grandchild)  through
college.  And  somehow,  I hope  we  can come  up with  enough  money  so that  he can go to
college.  I don't  know  if  there  will  be any aid programs,  tuition  aid programs,  at that  time
or not. Ah,  a lot  of  your  tuition  aid programs  are being  scaled  back  now.  I'm  not  sure
what  there  will  be available  at the  time  (grandchild)  graduates.  I'm  hoping  that  he is able
to control  is  ADHD  so that  he can be a productive  citizen;  so that  he can get  his high
school  education  behind  him.  I'm  hoping  that  (grandcild)  will  academically  be able  to
go to college  when  he finishes  high  school."
Person  3: "Well,  Ijust  hope  that  (grandchild)  has a more  stable  life  when  she is married
and raising  a family  than  what  she grew  up in. What  she went  through  the  first  five  years
before  we  got  her, wasn't  stable  and you  know  they  say so much  of  this  is hereditary  and
that's  scary  and I just  hope  this  isn't  true  and that  she's  got  her  priorities  straight."
Interviewer:  "Um  hum,  and that  when  she establishes  her  own  family,  she can do it
differently  than  her  parents?"
Person  3: "Yes,  I think  that's  what  we  try  to instill  in her. And  (grandchild)  is a real
family  person.  I mean,  she wants  us all to sit down  and eat our  meals  together  and she
wants  to do everything  as a family....thatos  real  important  to her."
Intewiewer:  "So  (grandchild)  already  has that  value."
Person  3: "Yes,  she always  wants  all three  of  us to go out  to eat together....it's  funny,
that's  real  important  to her."
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Interviewer:  "It's  certainly  understandable."
Person  3: "Oh  definitely,  oh yes, that's  one of  the  things  that  just  hits  you,  that  she wants
to be together....and  it's  the  same at holidays.  I'll  say should  we  go here? And  she says:
'let's  have  everybody  over  at our  house,'......she  always  wants  the  family  around  at our
house,  She really  wants  farnily  close."
Inteiviewer:  "So  she's  really  clinging  on to the  immediate  family  and the  extended
family?"
Person  3:  "Oh  yes, so family  is real  important  to her. I hope  she keeps  that  value."
Person  4: "Well,  it would  be nice  if, somewhere  along  the  line  the  parents  would  ah,
settle  down  and realize  that  these  are their  children  and try  to do something  themselves  for
them....at  this  point,  I keep  thinking  of  my  son, if  he'd  remarry  or something.....he'd  be
able  to do it...so  far  I don't  quite  see that.....I'm  hoping  our  health  stays  long  enough  so
that  the kids  (grandchildren)  are at least  through  with  high  school.  If  we  can't  help  them
after  that,  at least  we've  brought  them  that  far,  you  see. One  of  the  problems  is it's  very
difficult  to plan  on a lot  of  things  that  you'd  like  to do....that  most  people  like  to do when
they're  retired.  So, with  the  kids  we  just  have  to plan  on  trying  to take  short  trips,
periodically........it's  good  and probably  necessary.  It  would  be finer,  it would  be much
better,  if  a person  could  go for  longer  periods  of  time,  some  time,  but  I don't  really  see
that  happening."
What  Would  Help?
Again,  the  author  wanted  to know  what  grandparents  needed  in order  to feel
supported  and to succeed  in their  role.  She asked,  "What  would  help  you  do your  job
better  as a grandparent  raising  grandchildren?"
Again,  a theme  of  help  with  financial  resources  (persons  1, 2 and 4) ran  through
the responses.  One  grandparent  wanted  to be sent to school  again  to get  help  with
homework  in order  to assist  her  grandchild  with  school  work  (person  3).
Person  l: "Oh  of  course  everyone  in this  country  doesn't  feel  that  they  have  enough
money.  And  I think  that  everyone  always  feels  that  if  they  had more  money  they  would
have  an easier  time  of  it. I, I suppose  some  financial  help  would  be an asset  but  unless
something  catastrophic  comes  along,  with  my Social  Security  we're  earning  enough  to
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make  our  daily  expenses.  There's  nothing  set aside  for  anything  catastrophic. And if
anyting  would  happen  catastropic,  we  would  need  lots  of  help."
Person  2: "I  think,  if  you  had somebody  come  clean  your  house  every  week...(laughter)
and if  a person  could  go out  more,  as a husband  and wife,  together,  that  would  really  help
me.  And  I think  just  basically  planning  things  would  be a big  help  too....even  for  the  day,
instead  of  just  sort  of  drifting  along.  I like  to even  plan what  you're  going  to have  for
dinner...and  a, sometimes  it doesn't  work  out  that  way  and the kids  come  home  from
school  and you  think  'oh  no, it's  3 :30 and they're  going  to get  off  that  bus and I don't
know  what  I'm  making  for  dinner.....so  I think  more  long  range  planning,  on my  part,
personally....would  help."
Person  3: "I  think  they  should  send us all to school  to learn  how  to handle  homework
(laughter)......I  have  to say all in all, we  get  a lot  of  support.  If  you're  willing  to go to
school  and talk  to everybody,  they're  willing  to listen.  And  I think  that's  important,  is to
have  people  that  you  can work  with,  and in every  field,  I mean,  from  the  pediatrician  right
up, because  I don't  know  how  you  do it if  you  don't  have  that  kind  of  support,  in
(grandcild's)  every  day  life,  I mean,  she goes  to school  every  day and......"
Interviewer:  "So,  with  you  working  full  time,  how  do you  find  time  to get  into  the
school  to talk  to  these  teachers?"
Person  3: "Oh,  I sneak  out  now  and then.  Or, they'll  come  in early. I mean,  I've  had
them  come  at 7:30  in the  morning  or  they'll  stay  after,  that's  really  not  a problem.
Person  4: "Oh  if  I had  unlimited  financial  resources,  that  would  help  a lot...I'd  hire  more
people  to help  out  and rd  go on more  vacations...yes,  if  there  were  unlimited  resources,
there  wouldn't  be a real  big  problem....you  could  get  all the  help  you  need,  couldn't
you?....I  mean,  what  else can you  say about  it?....and  then  of  course,  if  the  children  were
easier  to care  for  and more  respectful  and so forth.....they're  not  all that  easy.  They're  not
very  appreciative,  it might  be their  age......if  you  have  the  financial  resources  I think  it's
always  easier."
Final  Cornrnents:
The  author  asked  one, final,  wrap-up  question  to get  at any  item  that  the
grandparents  may  have  wanted  to mention,  but  weren't  asked  specifically.  It stated
simply,  "Any  final  comments?"
The  author  found  the grandparents  giving  high  marks  to the  grandparent  support
group  (persons  4, 2 &3)  and the idea  of  being  able  to communicate  with  others  in a similar
73
situation.  The  grandparents  also seemed  to have  many  concerns  about  their  grandchildren
and the  future.  They  seemed  to be concerned  about  their  health (person  1) and the
grandchildren's'  behavior  (persons  2 and 4). Again,  the  author  sensed  a theme  of  real
strength  coming  from  these  grandparents  in their  role  as parent  to their  grandcildren.
Person  2 cornrnents  on persevering  through  even  though  the situation  may  be difficult.
She talked  about  instilling  the  grandcildren  with  a sense of  right  and wrong  and feeling
no regrets  about  how  she's  treated  the  grandchildren.  Person  3, said she was  grateful  for
the  grandparent  group  and has told  a lot  of  people  about  it. She felt  she got  a lot  of
support  from  it and was  appreciative  of  the co-facilitators'  leadership.
Person  1: "Well,  I just  a, I really  don't  feel  raising  a grandchild  is any different  than
raising  our  other  children.  It is really  no real  change.  I have  more  time  now  to spend
with  (grandchild)  than  I had to spend  with  the other  kids,  wich  is an asset. I think  we  can
rely  on our  experiences  we  had raising  the other  five  children  to help  us. Ah, naturally,
our  lifestyle  is different  now  than  other  people  our  age. This  is not  the  way  that  most
people  spend  their  retirement  years. Like  I told  (spouse),  I think  I'd  rather  sit on  the
bleachers  with  a bunch  of  young  parents  at a baseball  or  hockey  game  than  I would  be
playing  shuffleboard  with  a bunch  of  old  fogies....so,  I, I'm  not  sure  that  these  young
parents  feel  comfortable  with  an old  fogy,  sitting  on the  bleachers  with  them,  but  I'm  real
comfortable  with  young  parents.......The  problems  that  we  have  with  raising  (grandchild)
are not  because  we  are grandparents  instead  of  parents.  The  problems  that  we  have  are
because  we  have  a child  with  special  needs.  And,  we  need  help  raising  (grandchild)  just  as
any other  parent  with  a child  of  special  needs  would  need  help.  So our  problems  really  are
not  related  to  the  fact  that  we  are grandparents,  but  because  we  have  a child  with  ADHD
that  is very  difficult  to handle."
Person  4: "I  think  if  the  children  could  show  more  respect  and appreciation,  that  sort  of
thing,  it would  make  it easier.......  ...They  are doing  very  well  in school  and I'm  very
happy  about  that  and hope  that  continues,  if  that  continues,  that's  a definite  plus  in my
opinion.  And,  I think,  they'll  get  to understand  what  our  role  has been  in time.....and  it's
been  nice  working  with  you.....you  do a nice  job."
Person  2: ".....I  wish  it hadn't  gone  the  way  it has gone,  because  I think  all children
deserve  to have  their  parents  take  care  of  them. But  I think  it's  hard  on the  children  and
consequently  it can be hard  on you.  And,  um, I guess  we  really  don't  have  quite  the
energy,  or  the  interest  to be doing  all the  things  that  children  would  probably  like  to be
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doing.  But  although,  I think  we've  really  given  the children  a good  life. I have  no regrets.
I have  no regrets  for  the  way  we  treated  our.......children.......  I just  feel  that  whatever  we
did  was  the  best  we  knew  how  at the  time.......as  far  as the  grandchildren,  I have  no
regrets,  I really  don't  as far  as the  way  we've  handled  things.  I la'iow  we've  given  them  a
good  life,  they  certainly  Jcnow right  from  wrong,  I mean,  it's  their  choice  as to how
they're  going  to use that......  but  we  have  gotten  good  reports  from  them  whenever  they
go to somebody's  house.....and  school  gives  them  good  reports."
Intewiewer:  "  Well,  do you  have  any  final  comments?"
Person  2: "Well,  it's  been  a good  experience  I'll  tell  you  that...being  grandparents
again....I  guess  you  kinda  look  at other  people  and you  think,  I wonder  how  they  would
handle  it....but  I just  think,  no matter  what,  you  have  to make  the  best of  things.  And  I
think  if  you  feel  that  way,  then  really  and truly  it'll  go that  way. I mean,  there's  other
tings  that  can come  up in life,  but  what's  so important  about  life? I mean,  my  parents
always  taught  me, to always  do my  best  with  every  situation  I was  confronted  with,  and
tis  is the  situation  that  I had  to confront.  It  isn't  easy, but  you  can make  it fun.  So, each
day  I just  have  to pray  I have  the energy  to make  it through  that  day, then  if  I make  it
through  that  day, tomorrow's  a new  day."
Interviewer:  "Yes."
Person  2: "Can  I say something  about  the  grandparent  group?.....I  do feel  that  it's  been
of  a benefit  to me, just  being  able  to realize  that  others  are in the  same situation  and know
that  they're  handling  it.....I  mean,  each situation  is pretty  different,  but  there's  one  family
here  that's  pretty  much  our  age and we  have  a pretty  similar  situation....so  there's  a lot  of
similarities  there....but  any way,  I just  wanted  to say that  the  grandparent  sessions  have
been  good  for  me."
Person  3: "I  think  we're  very  lucky  to have  (grandchild)  and I think  we're  very  lucky  to
have  your  group.  I'm  real  pleased  with  everything  you've  done  for  us, I appreciate  it....I
have  told  a lot  of  people  about  this  and I'm  really  impressed  with  it. I think  that  as we
grow  though,  you  know,  I think  that  we'll  have  more  and more  things  to discuss  as our
children  get  older  and go through.......
Interviewer:  "  Adolescence  and dating?"
Person  3: "Yes."
Interviewer:  "It's  nice  to have  company  on the  journey?"
Person 3: "Yes,  it really is. I mean,  .....it's  always  nice  to know  you  can come  in here
and if  something's  come  up we  can share  it."
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DISCUSSION  / IMPLICATIONS
DISCUSSION:
Does  This  Support  Group  For  Grandparents  Help  the  Participants?
The  findings  from  this  study  support  an affirmative  answer  to the  research
question,  "does  the grandparent  support  group,  developed  at a suburban  school,  assist  in
supporting  grandparents  in the  job  of  raising  their  grandchildren?"  The  quantitative
survey  asked  several  direct  questions  regarding  the issue  of  support.  The  results  of  this
survey  support  the  thesis  of  grandparents  feeling  supported  at this  school  district
sponsored  group.  The  author's  intention  was  to not ask direct  questions  about  the
support  group  in the qualitative  survey  because  of  her  dual  role  as co-facilitator  of  the
group.  Instead,  she asked  general  questions  about  relationships,  what  the  grandparents
needed  to do their  job  better  and whether  or not  they  have  enough  support  in their  families
and comtnunities.  The  grandparents,  in both  the quantitative  and qualitative  studies,
identified  the  support  group  as one of  their  sources  of  help.  They  also seemed  to  be
pleased  with  the  facility,  the child  care  arrangements,  the  time  of  the  meeting  and the
facilitators.  Additionally,  they  seemed  to feel  comfortable  enough  to voice  their  opinions
on  what  needed  to  be improved  (quantitative  survey).
Grandparents  Raising  Grandchildren  and their  Challenges:
These  data  also seem to support  the  findings  in the literature  that  grandparents
who  are in the position  of  raising  their  grandchildren  are faced  with  multiple  challenges.
The  'out  of  sequence'  timing  of  the  responsibility,  financial  hardships  and the  sheer
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physical  challenges  of  raising  a child  or children,  two  generations  removed  from  your  own,
appear  to be sometimes  exhausting  and trying  to these  grandparents.
The  Jendrek  study  looked  at the effects  of  lifestyle  changes  for  custodial
grandparents.  Questions  about  the  impact  on  their  lives  revealed  four  categories:  "a)
Changes in lifestyle, b) Changes in relationships with friends, c) Changes in relationships
with families and d) Charzges in relationships with spouses" (Jendrek, 1993, p. 609).
This  thesis  concurs  with  the  Jendrek  study.  Changes  in all four  areas  were  clearly
documented.  This  study  asked  direct  questions  about  friends  and family  (questions  5, 6 &
7, respectively,  in the qualitative  study).  The  four  respondents  in the qualitative  study  all
mentioned  their  spouses.  Hence,  data  on 'effects  with  spouses'  were  dispersed
throughout  the study  even  though  those  questions  weren't  directly  asked. Likewise,
'effects  on lifestyle'  were  discussed  throughout  the qualitative  study.
Additional  challenges,  noted  by the  readers  of  this  thesis  were:  what  about  the
grandparents'  child  who  had abandoned  their  children,  what  kind  of  help  can be given  to
these  non-parenting  people?  Obviously  they  are having  great  difficulties  of  their  own  and
this  must  worry  their  parents  tremendously.  One  reader  cornrnented  on the  extreme
passivity  with  which  most  of  the  grandparents  in this  study  approached  this  problem.
The  author  noted  that  several  grandparents  did  not  want  to ask for  help  from  the
government  and were  also  very  reluctant  to press  the  parents  of  their  grandchildren  for
assistance  either  monetarily  or  otherwise.
Family  Strengths  are Evident:
This  study  demonstrated  the sheer  love  and determination  that  these  grandparents
have  for  the  job  of  raising  their  grandchildren.  Many  of  these  grandparents  used  humor
and creativity  in their  approach  to dealing  with  the  challenges  before  them.  One
grandparent  saw  her  parenting  role  as a plus  in helping  her  to get  out  of  work  at a
reasonable  time.
Practitioners  using  strengths-focused  approaches  will  find  support  in these
findings,  which  point  out  the strengths  manifested  by  these  families  such  as the
grandparent  who  made  sure she framed  questions  to her  grandchildren  in a positive  way
and another  grandparent  who  seemed  to  take  delight  in sitting  on the  bleachers  with
parents  at hockey  tournaments.  Strengths  of  the family  are characteristics  that  helping
professionals  can concentrate  on and use to assist  the  family  approach  their  problems  as
opposed  to looking  for  the pathological  reasons  why  the  family  is in this  situation  in the
first  place  (Luepnitz,  1988).
The  Connection  to Attachment  Theory:
Attachment  behavior,  according  to John  Bowlby  is: "any  form  of  behavior  that
results  in a person  attaining  or  maintaining  proximity  to some  other  clearly  identified
individual  who  is conceived  as better  able  to cope  with  the  world.  It  is most  obvious
whenever  the  person  is frightened,  fatigued  or sick  and is assuaged  by  comforting  and
giving"  (Bowlby,  1988,  pp. 26-27).  The  qualitative  portion  of  this  study  clearly
demonstrates  an impaired  attachment  between  the grandchildren  in tis  study  and their
parents.  The  author  believes  this  study  also demonstrates  an attempt  by  the  grandparents
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to reach  out  to their  grandchildren  and form  a healthy  attachment.  The  grandparents  were
there  for  them  in their  time  of  need. Now  when  these  children  are frightened,  fatigued  or
sick,  it is the  grandparents  who  are there  for  them. And  clearly,  these  grandparents  are
....better  able  to cope  with  the  world."  The  grandparents  in this  study  have
demonstrated  that  they  are able  to facilitate  relationships  between  their  grandchildren  and
their  extended  family.  This  extended  kinship  system  has proven  to be a preferable
placement  for  children  than  foster  care  (Hopfensperger,  1994;  Thornton,  1991)
However,  some  questions  still  remain.  What  was  the attachment  relationsip
between  these  grandparents  and their  child,  who'd  abandoned  their  child(ren)?  What  was
the  age that  the  grandcildren  came  to live  with  their  grandparents?  What  are the  differing
affects  of  disruption  of  attachment  at various  developmental  levels?  Can  society  help
these  families  reconstruct  anxious  attachments  into  secure  attachments?  If  so, how?  Is
there  a 'parallel  process  of  attachment'  that  occurs  between  the  facilitators  of  such  a
group  and the grandparents?  If  so, what  are the characteristics  of  these  relationships?
Do  Support  Groups  Work?
The  literature  review  demonstrated  that  support  groups  are helpful  to people.
Even  though  they  are sometimes  thought  of  as "white,  female,  middle-class"  veicles
(Schopler  & Galinsky,  1983,  p. 200),  several  theoretical  references  demonstrate  the
success  of  such  groups  to multi-racial  populations  (Greif,  1993;  Vayle  1992).  Do  support
groups  in schools  for  families  work?  The  literature  clearly  demonstrated  several  instances
where  they  do. However,  the literature  also pointed  out  that  evaluation  of  support  groups
is not  something  that  social  service  agencies  routinely  undertake  (Schopler  &  Galinsky,
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1983).  Finally,  does  this  support  group  work  at this  school  district?  The answer  appears
to be yes.  The  author  notes  that  flexibility  and adjustments  need  to be made in order to
improve  the  group  and change  as the  group's  needs  change.  Changes  such as being more
structured  in  the  group  format,  biging  in educational  speakers  for  the  grandparents,
adding  play  therapy  to the child  care  component,  beginning  some  legislative  advocacy
work  and networking  with  other  grandparent  support  groups  in the  metro  area are some
of  the  changes  that  may  need  to be made.  Should  these  adjustments  be made,  the  group
may  continue  to meet  the  needs  of  tis  grandparent  group  and all new  grandparents  who
)oin  it. Additionally,  the  author  and her  co-facilitator  feel  that  the  group  benefited  from
the  way  they  put  the group  together.  The  personal  phone  calls  inviting  the  participants  to
join  a new  group,  the  treats  that  the  facilitators  always  brought,  the  quality  child  care
provided  and the  current  movies  which  were  rented  for  the  grandchildren  probably  all
contributed  to the  feeling  of  belonging  that  the  members  had. Possibly  a parallel  process
of  attachment  was  occurring  between  the co-facilitators  and the grandparents  themselves.
The  co-facilitators  felt  that  group  members  needed  to be nurtured,  especially  in the
beginning,  in order  for  them  to feel  a sense of  belonging.  This  personal,  caring  approach
has proven  successful  with  other  support  groups  connected  with  school  districts  (Greif,
1993  &  Vayle,  1992).
IMPLICATIONS:
An  Executive  Summary  of  this  thesis  (Appendix  6) will  be used  in the  school
district  to assess whether  or not  to continue  sponsoring  tis  support  group  and to assess
whether  or  not  grandparent  groups,  specifically  for  junior  or senior  high  grandparents,
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may  need  to  be started.  This  study  will  be added  to  the  body  of  knowledge  already
existing  in  the  field.  However,  since  this  author  could  find  very  little  information  about
support  groups  for  grandparents  raising  grandchildren,  in the  written  literature,  it may  be
one  of  few  studies.  The  current  local  social  service  field  is beginning  to develop  support
groups  for  raising  grandchildren.  Lutheran  Social  Services  in Minneapolis  has  had  two
groups  going,  one  in Minneapolis  and  one  in  Brooklyn  Center,  for  two  years.  Senior
Resources  has one  going  specifically  for  black  grandparents.  The  Osseo  school  district  is
just  beginning  a support  group.  The  Legal  Aid  Society  of  Minneapolis  is attempting  to
pull  together  a book  this  coming  summer  of  resources  to  which  grandparents  can  go for
help.  Several  attorneys  in the  area  are currently  representing  grandparents  in  a class  action
suit. This  is to  get  relatives  Foster  Care  rates  for  caring  for  their  grandchildren,  as is
federal  law  if  they  qualify.  These  are  the  events  happening  locally  in  this  field  that  tis
author  knows  of.  There  is undoubtedly  more  happening  in greater  Minnesota  and  other
parts  of  the  metro  area. However,  there  appears  to  be a gap  in information  on  this  topic,
especially  in written  form.  The  grandparents  interviewed  in  the  qualitative  portion  of  this
study  gave  favorable  cornrnents  on  the  printed  results  of  the  findings  in  which  they  were
quoted  (see  Appendix  7). One  grandparent  said  that  she was  proud  to  be part  of  the  study
and  hoped  it would  help  other  grandparents.  Hopefully  tis  thesis  will  do  just  that.
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LIMIT  ATIONS  OF  STUDY
The  sample  size in tis  study  was  small. The  total  number  of  participants  who  had
ever  come  to this  support  group  was  nine. Hence,  applicability  to the  general  population
may  be limited.  The  geographic  location  of  the  group  may  be a limitation  as the  study  was
done  in a predominantly  white,  suburban  school  district.  However,  the  fastest  growing
ethnic  population  of  grandparent  headed  families  is white  (Saluter,  1992).  Another
limitation  is the  fact  that  all of  the participants  in the qualitative  portion  of  the  study  were
married.  How  would  the  responses  differ  if  single  grandparents  would  have  been
interviewed?  The  participants  were  not  asked  to state  age or household  income.  Data
along  these  lines  may  have  helped  the  readers  to understand  the  economic  base from
which  these  grandparents  were  corning  from.  A  limitation  found  in the  literature  review  is
that  there  are almost  no studies  which  look  at attachment  theory  and fathers.  This  is a
large  deficit  in our  learning  base from  which  to apply  this  theory  to families.
The  fact  that  the  author  and her  supervisor  are the  co-facilitators  of  the support
group  may  be a limitation  in that  the  respondents  may  have  wanted  to be as positive  as
possible.  There  is always  a limitation  in voluntary  studies  in that  people  who  volunteer
may  be the  ones  with  the  most  positive  things  to say.  Generally,  people  who  have
negative  experiences  with  something  don't  want  to  take  the  time  to complete  a survey  and
they  certainly  wouldn't  want  to give  a taped  interview.  Another  limitation  of  this
evaluative  study  is that  the  author  did  not  survey  the children  of  the grandparents  nor  the
professionals  involved.  A  survey  will  be sent to the children,  but  is not  part  of  this  study.
Since  the  author  and her  supervisor  are the co-facilitators,  a survey  of  us wasn't  needed.
82
However,  surveying  other  social  workers  and professionals  in the  school  may  be helpful  to
determine  the  extent  to which  they  know  about  the grandparent  group  and are willing  to
refer  families  to it.
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CONCLUSION  / RECOMMENDATIONS
The  school  sponsored  grandparent  support  group  in  this  school  district  for
grandparents  raising  grandchildren  appears  to  have  a positive  impact  on  those
grandparents  who  attend.  Starting  the  group  with  a personal  invitation  and  using  a
nurturing  approach  may  have  helped  these  grandparents  be willing  to  try  the  group.  Using
a family  strengths  model  and  incorporating  knowledge  of  attachment  theory  have  helped
this  author  to  understand  some  of  the  dynamics  of  these  families.  Knowledge  of  support
groups  and  how  they  can  assist  people  in coping  with  stressful  living  situations  also
assisted  this  author  in understanding  what  grandparents  need.
Much  more  needs  to  be done  on  a community,  state  and  national  level  to  assist
grandparents  who  are  thnist  into  the  position  of  raising  their  grandchildren.  Nationally
and  on  a state  level  grandparents'  rights  policies  have  to  be worked  out  to  make  it easier
and  less  costly  for  grandparents  to step  in and  help  their  grandchildren.  The  system  needs
to  become  more  "user  friendly".  This  grandparent  population  is wanting  to  help  their
grandchildren,  and  may  not  be wealthy  enough  or  able  to  fight  for  their  rights.  The
counties  need  to  be willing  to  freely  give  information  to  grandparents  who  are  raising
their  grandchildren.  Equal  benefits  for  grandchildren  living  with  grandparents,  who  are
acting  in a foster  care  capacity,  must  be assured.  On  a community  level,  schools  can  step
in  to  bridge  that  gap  between  school  and  home  in one  significant  way.  That  is to  start  and
maintain  support  for  a grandparent  support  group  for  such  families.  Additional  issues  to
be considered  in  these  groups  include:  looking  at how  attachment  theory  can  be applied  to
the  various  relationships,  to  address  the  underlying  issues  which  created  the  situation  and
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to continue  to utilize  family  strengths  theory  in all groups  as a way  of  empowering  the
grandparents.
Additional  ideas  could  include  having  a children's  play  therapist  work  with  the
children  while  the grandparents  are meeting.  Tis  has happened  at the  Lutheran  Social
Service  group.  Also,  including  at the support  meetings  speakers  from  the  outside  who
could  give  information  on legal  issues  and resources  for  grandparents  would  be beneficial.
On-going  evaluation  of  this  group,  should  it continue,  is strongly  recornrnended.
Additionally,  professionals  in the  community  and these  support  groups  need  to encourage
grandparents  to lobby  state  and county  governrnents  for  policies  that  make  grandparenting
their  grandchildren  easier.
Establishing  a center  for  information  and a 800 # hotline  for  grandparent
information  would  help  grandparents  who  suddenly  find  themselves  in this  situation  and
don't  know  where  to begin  looking  for  help. That  center  could  have  information  on  legal
issues  facing grandparents,  information  on resources  and a listing  of  support  groups
throughout  the state.  The  American  Association  of  Retired  Persons  (AARP)  is beginning
to do something like  that  on a national  level.  Locally,  a recornrnendation  would  be to
conduct  a study  on all metro  area grandparent  support  groups.  With  a larger  sample  size,
more  information  could  be gathered  and cross-referenced  by age, race,  income  level  and
gender.  This  may  help  add to the  body  of  knowledge  beginning  to be collected.
Additionally,  continuing  to evaluate  these  support  groups  to ensure  that  what  is happening
actually  works,  is an essential  ingredient.
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In conclusion,  no child  should  have  to lose  both  parents,  for  whatever  reason.
However,  if  grandparents  step in and take  care  of  these  children,  it is imperative  for  the
entire  community  to support  them  in any way  it can.
Appendix  l
To:  All  Tegchers
From:  School  Social  Worker/  MSW  Intern
Re:  Grandparent  Support  Group
Date:  October  4, 1993
We  are currently  gathering  names  of  cildren  who  are  being  raised  by  their  grandparents
here  at (school's  name)  in  order  to  form  a grandparent  support  group.  Last  year  several
grandparents  of  (school)  students  requested  such  a group.  There  may  be more  interested
grandparents  who  cou7od  use  help  with  the  unique  struggles/challenges  associated  with
raising  grandchildren  today.  If  you  know  of  students  in  yhour  classroom  whose  primary
caregiver  is a grandparent,  please  list  them  below.  We'll  be giving  a call  to  see if  they're
interested  in this  group.
Please  send  the  names  back  to  us by  Friday,  October  8, 1993.  Thank  You.
Teacher
Students  who  live  with  grandparents:
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Appendix  2
CONSENT  FORM  / COVER  LETTER
EVALUATION  OF  GRANDPARENT  SUPPORT  GROUP
You  are invited  to be in a research  study  of  the  "evaluation  of  the  grandparent  support
group"  you  have  been  attending.  You  were  selected  as a possible  participant  because you
have  attended  at least  one of  the  grandparent  support  group  meetings  held at the Hopkins
Area  Family  Resource  Center.  I ask that  you  read  this  form  and ask any questions  you
may  have  before  agreeing  to be in the  study.  This  study  is being  conducted  by Mary
Taylor,  a graduate  student  in Social  Work  at Augsburg  College  in Minneapolis,  Minnesota
and is in partial  fulfillment  of  the  requirements  for  her  Masters  Thesis.
Background  Information:
The  purpose  of  this  survey  is to see whether  the  grandparent  support  group  you  have  been
attending  since  November  of  1993  has been  helpful  and supportive  to you  in raising  your
grandchildren.
If  you  agree  to be in this  study,  I would  ask  you  to do the  following  things:
1. Complete  the  attached  survey  and mail  back  in enclosed,  stamped  envelope  witin  one
week,  by February  25, 1994.  Please  do not  sign  your  name  as this  is an anonymous
survey.  The  survey  should  take  about  20 minutes  of  your  time. 2. If  you  decide  to
participate  in the additional  study,  where  I conduct  a personal  interview,  fill  out  the  blue
form  and return  in the extra  envelope  provided.  I will  be calling  you  within  two  days  to
arrange  the  personal  interview  and you  can allow  approximately  one  hour  for  that
interview.
The  benefit  of  your  participation  in these  studies  is the  knowledge  that  you  may  be
helping  further  research  in this  area  and that  may  assist  grandparents  in gaining  more
rights  in years  to come.
A  copy  of  the  final  results  of  this  survey  will  be given  to you.  The  Hopkins  School
District  and Family  Resource  Center  will  also receive  copies.
Risks  and  Benefits  of  Being  in  the  Study:
This  study  has some  minimal  risks.  In  both  the  initial  survey  and more  likely  in the
personal  interview,  the  subject  matter  may  remind  you  of  difficult  situations  you  have  had
to grapple  with  in the raising  of  your  grandchildren.
If  you  should  elect  to participate  in the  personal  interview  you  may  become
uncomfortable  at times  talking  about  the challenges  you  face  as a grandparent  raising
grandchild(ren).  If, at any time,  you  want  to stop  the interview  or  take  a pause,  that  is
perfectly  all right.
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Compensation:
You  will  receive  no payment  for  participating  in this  survey,  but  all postage  will  be paid.
Confidentiality:
The  records  of  tis  study  will  be kept  private.  In  my  thesis  and any  report  I might  publish,
I will  not  include  any information  that  will  make  it possible  to identify  a subject.  Research
records  will  be kept  in a locked  file;  only  the researcher  (me)  will  have  access  to the
records  and they  will  be used  for  educational  purposes  only. In  the  case of  participating  in
the personal  interview,  the  audiocassette  tapes  used  will  be kept  in a locked  file  cabinet
until  the  study  is complete.  I will  be the only  one that  will  listen  to  those  tapes. After  the
study,  all identifying  information  will  be kept  in  a safe deposit  box  for  a period  of  one
year,  after  which  it will  be destroyed.  I will  be the only  one with  access  to that  safe
deposit  box.
Voluntary  Nature  of  the  Study:
Your  decision  whether  or  not  to participate  will  not  affect  your  cunent  or  future  relations
with  Augsburg  College,  The  Family  Resource  Center  or  with  the  Hopkins  School  District
in any way.  If  you  decide  to participate,  you  are free  to withdraw  at any  time  without
affecting  those  relationships.  Also,  you  may  skip  any  question  on the survey  that  you  do
not  wish  to answer
Contacts  and  Questions:
The  researcher  conducting  this  study  is Mary  Taylor  You  may  ask any questions  of  her  at
Eisenhower  Elementary  School.  Phone:  (612)  933-9160.  Or  her  academic  advisor  at




Please  complete  this  form  if  you  would  like  to participate  in a personal
interview  with  Mary  Taylor  regardig  the experience  of  raising  grandchildren.
All  documentation  would  be kept  confidential.  The  interview  would  take
approximately  one hour  of  your  time  and  would  be recorded  on audiocassette
tape. Only  Ms.  Taylor  would  have  access  to those  tapes  and  they  would  be
destroyed  after  a period  of  time. If  you  have  any  questions  before  agreeing  to
participate  in  this  portion  of  the study,  please  contact  Ms.  Taylor.  Please
send  this  form  back  in  the separate  envelope  provided.  Thank  You.
Statement  of  Consent:
I have  read  the above  information.  I have  asked  questions  and  have  received
answers.  I consent  to participate  in this  study.
Signature Date
Signature  of  Investigator Date
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Appendix  4
SURVEY  FOR  GRANDP  ARENT  SUPPORT  GROUP
Thank  you  for  taking  tiine  to do this  survey.  When  fu'iished,  please  send  back
iri  the  enclosed  envelope.  DO  NOT  sign  your  name  to tlie  enclosed,  blue
sheet  unless  you  agree  to also  do tlie  personal  interview  with  me. Good  luck
and  thanks  again.
Please  circle  correct  answer.
1. I have  grandchild(ren)  living  with  me.
l
2
3 or  more
2. My  graiidcbildren  have  been  liviiig  with  me for:
O-1 year
2-3  years
4 or  more  years




3 or  more  times
4. I have  felt  that  there  are  people  at the  grandparent  support  group  tliat
understand  when  I talk  about  my  experience  of  beiiig  a grandparent  raising
grandchildren.
Most  of  the  time
some  of  the  time
never
5. People  at the  group  listen  to me when  I talk.
Most  of  the  time
Some  of  the  time
Never
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6. I find  the  group  to be a good  place  to go to get  support  for  this special
situation  of  raising  grandchildren.
Most  of  the  time
Some  of  the  time
Never
7. I have  foiu'id  my  relationship  to my  grandchild(ren):
Getting  better
Getting  worse
About  the same
8. Before  I came  to tlie  graiidparent  support  group  I knew  other  grand  parents
wlio vvere raising their @aiidchildren.
Yes
No
9. I find  the  facilitators  lielpful  with  tlie  group.
Most  of  the  time
Some  of  the  time
Never
10.  The  group  meets  every  other  week.  This  is:
Too  often
Not  often  enough
Just  right
11. The  group  decided  that  we  should  have  a "swinging  door"  policy,
meaniiig  that  people  can  come  and  go as needed.  This:
Works  for  me
Doesn't  work  for  me
Comments:
12.  Tlie  place  where  we  meet:
Is convenient
Is not  convenient
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Comments:




IN  THIS  SECTION,  PLEASE  TAKE  SOME  TIME  TO  COMMENT,  IN
YOUR  OWN  WORDS,  ABOUT  THE  GROUP.
14.  What  I like  best  about  the  group:
15.  What  I like  least  about  the  group:
16. What  I would  like  to see done  in  tl'ie group  is:
17.  Any  other  comments:
Thank  you  for  completing  this  survey.
Appendix  5
IN-PERSON  QUESTIONNAIRE  FOR  GRANDPARENT  SURVEY
1. How  many  grandchildren  are living  with  you  now?
2. How  long  have  they  been  living  with  you?
3. Describe  the  contact  the  grandchildren  have  with  their  parents.  Phone,  letters,  in-
person.
4. How  does  it work  with  their  parents  and you? Could  you  explain  a little  bit  about  how
you  feel  toward  them  and how  that  relationship  is?
5. When  you  became  responsible  for  your  grandchildren,  how  did  you  explain  it  to  your
friends?
6. How  do your  friends  handle  the  fact  that  you  have  this  responsibility  now?  Has  your
relationsbips  with  your  peers  changed  because  of  the  grandchildren?
7. If  you  have  other  grandchildren,  who  do not  live  with  you,  how  do you  work  out  your
relationship  with  them?  How  do you  feel  about  having  this  "two-tiered"  grandparent  role
(some  grandchildren  live  with  you  and you  are  their  primary  caregiver  and some  don't)?
8. If  you  work,  how  has this  changed  or altered  your  work  relationships  or  work  life?
9. How  has your  income  been  affected  with  this  added  responsibility?  What  about  health
insurance  for  the  cildren?
10. Do  you  feel  you  have  enough  help  for  supporting  what  you  are doing?  (information
about  financial  help,  support  groups,  counseling,  help  from  the  schools,  etc.).
11. How  is your  health  holding  up? Do  you  feel  "up  to this"  physically?
12. What  are your  wonies  for  the  future?
13. What  are your  hopes  and dreams  for  the  future?
14. What  would  help  you  do your  job  better  as a grandparent  raising  grandchildren?
15.  Isthereanythingyouwouldliketosayaboutthisinterviewortheexperienceyouare
having  raising  your  grandchildren?  Are  there  any final  comments?
APPENDIX  6
EXECUTIVE  SUMMARY
GRANDPARENT  SUPPORT  GROUP
93/94
HOPKINS  SCHOOL  DISTRICT
HOPKINS  FAMILY  RESOURCE  CENTER
May  9, 1994
Prepared  by:  Mary  Taylor
The  following  surnrnary  is the  result  of  two  surveys  of  the  Grandparent  Support
Group  which  has  met  at the  Hopkins  Area  Family  Resource  Center  since  November,
1993.  The  group  is still  going  and  has its  last  meeting  on  June  2, 1994.  These  surveys
were  developed  by  Mary  Taylor  in  partial  completion  for  her  Masters  of  Social  Work
Thesis.  Ms.  Taylor's  supervisor  in  the  Hopkins  School  District  is Connie  Nickel,  MSW,
from  Eisenhower  Elementary  School.  This  information  is intended  to assist  the  school
district  in  planning  for  future  support  groups  for  grandparents,  parents  or  others  in  need  of
similar  services.
There  were  two  surveys  administered.  The  first  one  was  a three  page  quantitative
survey  anonymously  mailed  to every  grandparent  who  had  come  to  the  support  group  at
least  one  time.  The  second  survey,  was  a qualitative  interview,  done  on  audio  tape,  with
volunteers  from  the  pool  of  grandparents  from  the  first  survey.  Four  grandparents  elected
to  participate  in the  taped  interviews,  conducted  separately.  These  interviews  lasted
approximately  one  hour  each  and  included  15 questions.  Below  is a summary  version  of
those  findings.  For  a complete  transcript  of  these  grandparents'  cornrnents  one  must  refer
to  the  thesis.  A  copy  of  the  thesis  entitled  "Evaluating  a Grandparent  Support  Group"
may  be obtained  by contacting  Ms.  Taylor.
QUANTIT  ATIVE  RESULTS
9 grandparents  in  the  group,  6 surveys  returned.
Average  length  of  stay  for  the  grandchildren  with  grandparents:  over  3 years.
83%  of  the  respondents  came  to  grandparent  support  group  meetings  3 or  more  times.
83o/o felt  that  there  were  people  at the  grandparent  support  group  that  understood  "most
of  the  time"  when  they  talked  about  their  experience  of  being  a grandparent  raising
grandchildren.  17%feltunderstood"someofthetime".
100%  of  the  people  who  responded  to  the  survey  felt  that  people  at the  group  listened  to
them  "most  of  the  time"  when  they  talked.
50%  of  the  respondents  reported  that  "most  of  the  time"  the  group  was  a good  place  to
go  to  get  support  for  the  job  of  raising  grandchildren.  50%  reported  that  "some  of  the
time"  the  group  was  a good  place  to  get  support.
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83%  of  grandparents  found  their  relationship  with  their  grandchild(ren)  staying "about  the
same"  as before  coming  to the  group.  17%  found  their  relationship(s)  "getting  better."
67%  of  the  grandparents  who  responded  to the survey  did not  know  any  other
grandparents  raising  grandchildren  before  corning  to the  group.  33%  did.
100%  of  respondents  found  the  facilitators  helpful  with  the  group.
83%  of  respondents  felt  that  meeting  every  other  week  was  ":just  right".  l 7% felt that the
group  should  meet  once  a month.
100%  of  respondents  felt  that  the  swinging  door  policy  "worked  for  them".
100%  felt  that  the  place  we  meet  "is  convenient".
83%  of  respondents  said  they  were  happy  with  the  child  care  arrangements.  One  of  those
persons  wrote  in: "I  hope  they  don't  drive  her  crazy!"  l  7% of  respondents  reported  not
using  the  facility.
SEVERAL  HELPFUL  SUGGESTIONS  WERE  MADE  REGARDING  THE  FORMAT
OF THE  GROUP
1. What  I like  best  about  the  group:
* Friendly  and informal.
* Congeniality  of  leaders
* Everyone  is willing  to openly  share  with  each  other.  You  know  each
grandparent  is doing  their  best  to give  their  grandchildren  love  and support  from
the  heart  and a stable  environment.
* The  group  is very  open  and honest  about  their  family  situation  and
are willing  to listen  to others  in the  group.
* I enjoyed  meeting  other  grandparents  raising  their  grandchildren  and
seeing  how  we  all pretty  much  have  the same problems  (insurance  &  ADHD).
2. What  I like  least  about  the  group:
* We  have  had difficulty  keeping  focused  and completing  a topic  we
begin  with.
* Adds  to my  busy  schedule.
* Sometimes  we  get  off  the  subject  for  the  evening.  This  is not  all bad  as we  still
have  a way  of  communicating  and enjoying  the  conversation.
* Some  evenings  seems we  seem to get in a nit  regarding  a topic  and
at that  time  I think  we  need  to be pushed  on  to a different  idea.
3. What  I would  like  seen done  in the  group  is:
* Suggest  we  have  a planned  subject  for  each  visit  and try  and stick  to it.
* Have  a prepared  agenda  and concentrate  on one item  per  evening.
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4. Other  comments:
* I think  this  is a great  group  and I feel  real  comfortable  with  the  leader  and I
think  she works  well  with  our  needs.
* I appreciate  the  research  you  have  done. And  I am happy  to be on the ground
work  of  the  Grandparent  Support  Group.
QUALIT  ATIVE  SURVEY  RESULTS
The  qualitative  interviews  did  not  contain  any  identifying  information  such  as age,
gender  or ethnic  make  up so as to ensure  anonymity  because  of  the  small  sample  size.
However,  all of  the  respondents  spoke  about  their  spouses,  so it became  obvious  that
everyone  in this  sample  was  married.  Following  is a brief  summary  of  the  taped  interviews
with  participating  grandparents.
The  author  found  a theme  of  distant,  sometimes  non-existent  relationships  between
the  grandchildren  and their  parents.  This  caused  much  hurt  and feelings  of  abandonment
for  the children.  The  grandparents  were  left  to work  with  their  grandchildren  in trying  to
overcome  these  intense  feelings.  One  person  talked  about  getting  information  from  her
grandchildren  late  at night  when  they  were  willing  to talk. Another  person  encouraged
regular  communication  between  grandchild  and parent  via  phone.
A  wide  range  of  responses  was  found  when  the  author  asked  about  the  relationship
between  the  grandparent  and  their  children.  One  grandparent  said  he felt  no animosity  for
is  son, another  confronted  his son on his financial  obligation  to his children  (the
grandchildren)  and yet  another  said she felt  relieved  when  her  son left  the household  and
leff  her  alone  with  the  grandchildren  to raise.
Many  changes  with  friends,  family  and marital  relationships  were  noted.  Although
many  of  the  grandparent's  friends  could  see it coming  (by  the  grandparents'  increasing
involvement  with  their  grandcildren),  they  were  still  affected  by  the  changes  that  had  to
take  place  when  the  grandchildren  anived.  No  more  going  out  on the spur  of  the moment
occurred.  One  of  the  most  challenging  areas  for  the  grandparents  in this  study  was  their
changed  relationships  with  their  other  adult  children  and other  grandchildren  after  they
took  custody  of  their  grandchildren.  Marital  relationships  were  tested  in terms  of  not
having  enough  time  for  each other.
Work  relationships  were  changed  both  for  the  better  and worse.  One  grandparent
stated  that  she was  more  disciplined  on the  job  and got  out  of  work  at a reasonable  time
because  of  her  parenting  responsibilities.  Others  said they  had to pick  up odd  jobs  to help
pay  for  the  bills.  Financially,  most  grandparents  in this  study  felt  strapped.  With
retirement  income  not  able  to cover  expenses  for  growing  children,  all grandparents  were
worried  about  money.  Medical  insurance  coverage  was  as much  a worry  as income.  With
the  changing  insurance  rates  and coverage  stipulations,  many  grandparents  were  perplexed
as to what  the  fiiture  would  hold  for  them.  Several  were  unaware  or unwilling  to ask for
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help  from  the  government,  even  for  insurance  coverage  for  the  grandchildren  which  they
qualified  for.
In  asking  about  areas of  support,  the author  found  all grandparents  to  be very
complimentary  towards  the  help  they  get  from  the  two  different  Hopkins  district
elementary  schools  represented  in this  sample.  Additionally,  the  grandparents  mentioned
how  much  support  they  felt  they  got  from  the  grandparent  support  group.
The  grandparents  said  that  their  physical  health  was  holding  up in most  cases, but
that  one  of  their  worries  for  the  future  involved  physical  health.  They  would  all be old  by
the  time  these  elementary  school  age children  graduated  from  High  School.
In  one of  the  final  questions,  the author  asked  about  the  grandparent  s hopes  and
dreams.  They  hoped  to remain  healthy  enough  for  their  grandchildren,  wished  their  own
children  would  realize  their  responsibilities  and begin  to step in with  their  own  children
and that  their  grandchildren  would  have  a better  manied  and adult  life  than  the  parents
had.
Asked  about  any final  cotnments,  the  grandparents  were  quite  eloquent  in stating
that  it was  nice  to have  others  to talk  to (in  the grandparent  support  group)  and in
appreciating  the  co-facilitators'  work  with  the  group.  They  reiterated  their  concern  for
their  grandchildren  and the  future  and expressed  a need  for  the  group  to continue  to help
them  with  parenting  issues  as their  grandchildren  grow.
SUGGESTIONS  FOR  FUTURE  GROUPS  WITHIN  THE  SCHOOL  DISTRICT
The  co-facilitators  of  this  grandparent  support  group  and the members  of  the
group  itself  feel  it is of  value  to the  families  involved.  Student  surveys  were  sent to all
grandchildren  involved  but  were  not  tabulated  in time  for  this  report.  Preliminary  results
of  that survey  indicate  that  the  children  feel  good  about  the  child  care  they  receive  and
pretty  good  about  coming  with  their  grandparents  to  the  group.
Tis  author  suggests  continuing  this  group  next  fall  as group  members  have
already  expressed  an interest  in doing  so and the co-facilitators  see a value  in continuing
such  a group.  Suggestions  would  be: to plan  on-going  evaluation  of  the  group,  to start
more  groups  in the  district,  have  separate  groups  for  grandparents  raising  Jr. High  and
High  School  students  and maybe  even  an Early  Childhood  Preschool  group  if  the  numbers
warrant  it. The  success  of  the  group  seems  to be on the  relationship  building  between  the
co-facilitators  and the  members  and the  members  among  themselves.  The  children  have
also formed  new  friendships  with  each other.
The  format  of  this  group  could  be extrapolated  into  forming  groups  for  parents
who  may  be having  issues  with  their  children  around  discipline,  homework  or  other  areas.
This  format  seems  to address  some  of  the  needs  of  families  and helps  to close  the  gap




The  author  distributed  copies  of  the  qualitative  study  to each  of  the four
grandparents  who  had participated  in a taped  interview.  She gave  each  grandparent  one
week  to read  the  material  and then  called  them  to get  their  reactions  at having  seen their
taped  interviews  in print  for  the  first  time.  Following  are some  cornrnents  made  by  those
grandparents.
"The  kids  mean  the  world  to  us.  We  wouldn't  have  allowed  them  to stay  in our
home  if  that  wouldn't  have  been  the  case. I just  want  to  make  that  clear. You  did  a good
job  on this."
"It  looked  good,  but  I didn't  realize  I hadn't  said anything  good  about  the  support
group.  Because  I really  do like  it and appreciate  it. Also,  I never  knew  I talked  that  way,
saying  um  and ah so much. It  makes  me think  I need  to pay  more  attention  to my
speech."
"Wonderfiil,  it really  kinda  touches  you.  It  makes  you  appreciate  what  you  have.
I had  tears  in my  eyes in some  parts.  It  was  just  excellent."
None  of  the  grandparents  wanted  to back  out  or  not  have  this  printed.  Most  were
very  complimentary  towards  the  author  and looked  forward  to how  this  study  could  help
other  grandparents.  The  author  feels  it was  important  for  the  participants  in the  study  to
see their  voices  in print.  They  seemed  to appreciate  it too.
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